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1. Context of The Academy 
 

 The Academy is a small to average-sized secondary school (738). It includes boarding provision for up 
to 50 students.  

 The Academy replaced the previous LA John Penrose School which closed in 2005. 

 The proportion of students from minority ethnic backgrounds, including those who speak English as 
an additional language, is slightly below average (11.8%).  

 The proportion of students supported by a statement of special education needs or EHCP is average 
(2%).  

 The proportion of students known to be eligible for the pupil premium is average (30.7%).  

 Fourteen students attend alternative provision (3 receive tuition on medical grounds, 6 are on courses 
and 5 have bespoke work experience). 

 The Principal has been in post since April 2016. The SLT has been reorganised and reduced to comprise 
of one Vice Principal, a Director of Boarding, Director of Specialism, Director of Sixth Form and six 
Assistant Principals.   
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2. Vision, Strategic Intent and Values 
 

Vision: 
 

 Our purpose is to provide all students with the highest quality education through the delivery of 
an outstanding, well-balanced and creative curriculum in a supportive, safe and caring 
environment.  

 

 Our aspiration is that all children are driven, ambitious and self-motivated; that they are supported 
in fulfilling their potential in order to enhance future life chances and develop into well-rounded, 
honest, articulate human beings who make a valued contribution to society. 

 

 Our ethos is one of mutual respect and kindness within the school community and beyond; it is a 
school where every child matters and is valued; where diversity is embraced and where high 
expectations, hard work and exemplary behaviour are the norm. 

 

 Our aim is to create an Educational Centre of Excellence for the whole community that is 
successful, innovative, cohesive, energetic, healthy, inclusive and filled with opportunity. 

 
 

Our Values: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Honesty 

Aspiration 

Respect 

Excellence 

Friendship 

Inspiration 

Equality  

Leadership 

Determination 

Key 
Olympic Values 
Paralympic Values 
THA student values 
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Strategic Intent: 

1. To have high expectations of all students and to facilitate all in making exceptional progress through 
outstanding teaching, learning and assessment. 

2. To remove barriers to learning, close attainment gaps and provide opportunities for all students to 
achieve excellence. 

3. To develop a “can-do” attitude and develop resilience, integrity and ambition in all members of the 
organisation. 

4. To deliver a challenging and creative curriculum which is inspiring, nurturing and appropriate for all 
students, underpinned by an effective approach to SMSC development, which promotes tolerance 
and respect for people of other faiths, cultures and lifestyles in modern Britain. 

5. To provide an outstanding Sixth Form curriculum which will equip students with the knowledge, skills 
and outcomes to be successful at higher education or the world of work. 

6. To provide world-class resources and facilities which prepare students for life in a technological 
society. 

7. To have a clear moral purpose which supports an environment free from prejudice, bullying or 
derogatory behaviour, that welcomes and celebrates diversity and encourages kindness and honesty. 

8. To ensure students conduct themselves in an exemplary manner at all times and that all members of 
The Academy community protect its reputation. 

9. To provide a safe, caring and supportive environment which fosters and celebrates achievement and 
exudes energy, enthusiasm and vitality. 

10. To ensure that staff are supported with the highest quality professional development and that shared 
planning and effective communication are routinely encouraged. 

11. To provide outstanding leadership, which ensures effective succession planning, ongoing self-
evaluation and improvement and financial sustainability. 

12. To collaborate effectively and meaningfully with the governing body, welcoming continual challenge 
and support. 

13. To work in partnership with parents/carers, local schools, groups and residents to ensure The 
Academy is a positive focal point bringing the wider community together. 
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3. Self-Evaluation and Key Improvement Priorities 

4a. Effectiveness of Leadership and Management 

 
Recent context: 
Following a three year period of considerable turbulence within the leadership team, a strong and 
strategy focussed team has been re-established with roles clearly defined and high priority given to staff 
retention, professional development and staff/community cohesion. 
 
The senior team has worked together and with middle leaders has set an ambitious vision for The 
Academy whilst embedding a strong student centred ethos.  The following steps have been taken since 
April 2016 to swiftly improve the effectiveness of leadership and management: 

 Commencement in post of a new substantive Principal. 

 Urgent action taken to address a substantial financial deficit, previous poor planning for national 
funding cuts and a significant dip in income due to a falling roll.   

 Re-alignment of SLT with a restructuring of roles and line management responsibilities to ensure 
clarity of purpose and strategic representation amongst all stakeholders. 

 Appointment of an Academy Business Manager (ABM), reporting to the Principal, to secure an 
improved oversight of financial management and value for money. (Replacing a Vice Principal 
and Operations Manager).  The ABM has taken immediate steps to address areas of financial 
concern including systems which did not support transparent financial probity and compliance. 

 Appointment of a new Director of Learning in Maths, to impact on a subject area where there 
was concern with regards to quality of provision and outcomes. 

 Full policy review/rewrite to ensure that all policies and practices are live, meaningful, 
transparent, compliant, triangulated and in alignment with The Academy Vision.   

 Implementation of a whole school drive on Behaviour and Positive attitudes to learning, including 
the launch of a new policy, introduction of a Reflect, Restore and Reset room,  and restructure 
of SLT and Pastoral responsibilities. 

 Considerably improved engagement with stakeholders (parents, residents, agencies) and 
transparency of purpose in communicating with staff and students. 

 Thorough Curriculum review to streamline provision, to ensure that academic support is 
structured and inclusive and to effect a catch up programme for elite athletes which minimises 
disruption to their learning. 

 Review of performance management systems with a new model launched in September 2016 
that is driven by professional dialogue and coaching. 

 Improved cross school collaboration and professional development opportunities through active 
engagement in two high profile networks led by practitioners (HCTSA and HASH) and 
strengthening of the cross phase partnership. 

 Implementation and embedding of a new target setting system for students that gives improved 
consideration to both prior attainment and cognitive ability and appropriately reflects high 
expectations. 

 Reinstatement of a discrete weekly PSHE lesson and appointment of a coordinator to actively 
promote British Values and to better celebrate diversity and equality. 

 Appointment of a Senior Data Manager to improve the quality and rigour with which data is used 
to raise aspiration, improve performance and measure the quality of impact. 

 Thorough audit of safeguarding procedures to ensure any outstanding weaknesses in practice or 
gaps in provision across The Academy were addressed. 
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 A recruitment strategy which has ensured the curriculum is delivered by permanent staff with 
subject specialism and appropriate commitment to The Academy and its students. 
 

Further to the steps above and in building upon existing good practice, leaders and managers are 
ambitious for all the students at THA and set high expectations for their academic achievement and 
personal development.  Where individuals or groups of students are at risk of not achieving their targets, 
a range of support is provided and the impact of this regularly monitored. Students are encouraged to 
be ambitious and to aim high.  
 
Internal challenge and accountability processes have rapidly improved and there is a clear intention to 
make these more robust. Line Management structures and accountability systems have been thoroughly 
reviewed resulting in a new system formally launched in September 2016 (PAD process) which supports 
a cohesive growth model for improving the quality of teaching, learning and achievement.  The evidence 
base for standards of classroom practice is now effectively triangulated with a robust review of 
performance and outcomes through the Annual Review process (Autumn 2016). 
 
Staff are embracing the increasingly raised profile of literacy and numeracy across the curriculum.  This 
is manifesting itself through embedded assessment systems, routine development of higher order 
linguistic and problem solving skills in a culture of raised aspiration and through exemplary innovation 
from the middle and senior leaders coordinating the strategy. (For example an active learning numeracy 
day, July 2016, involving students from primary schools as well as THA students.  The event supported 
development of a range of mathematical, problem solving and articulacy skills as well as resilience and 
cohesion). 
 
The safety and well-being of students is a very high priority. Strategies to address known areas for 
improvement are intended to shift the previous emphasis on reactive behaviour management to a far 
more proactive model centred on high expectations.  This includes the embedding of an ethos where 
students take greater responsibility for their behaviour and self-regulation, and provision of a curriculum 
that challenges, motivates and inspires.  In restructuring SLT, the size was reduced and the remit of each 
existing post evaluated for effectiveness.  This has resulted in developing a role specifically overseeing 
behaviour strategy, through which the focus is very much on modelling the exemplary conduct we 
expect from our students and supporting an understanding of why this is so important.  A new Behaviour 
policy and associated Ladder of Consequence have considerably improved expectation, consistency and 
responsibility for effective behaviour management amongst The Academy community. 
 
Similarly our development strategy is underpinned by a drive to challenge negative culture and promote 
staff well being. Staff feel effectively supported with our communication strategy being measured and 
purposeful rather than incidental or purely responsive.  In continually promoting and modelling a culture 
of mutual respect and high expectation, impact is not only tangible through observed staff cohesion and 
engagement in additional enrichment opportunities, but also in dramatically improved attendance.  
(72% drop in  staff cover from 2015 to 2016 for the period Sept-Nov). 
  
The Governing Body is deeply supportive and engaged in a common agenda to drive The Academy 
forward.  Membership has grown in the last six months such that there is now thorough representation 
of a broader skill set and an increased level of expertise.  A programme of Governor training has been 
launched for which there is very positive engagement.  Governors are well represented at all key school 
events and recognise their role in understanding, questioning and challenging the strategic direction of 
The Academy.  Attendance at Governor Meetings is good; agendas are thorough, yielding positive and 
purposeful discussion and decision making.  The Chair of Governors meets weekly with the Principal to 
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assure regular and appropriate dialogue. Coupled with regular meetings held between governors and 
the DSL, HR manager and key post holders, the depth of governors’ understanding of the successes and 
challenges of the Academy is rapidly increasing whilst at the same time their expertise is continually 
strengthening.  
 
The curriculum has been reviewed and appropriately tightened to ensure that it reflects the needs of all 
students but also provides the most appropriate pathways to a balanced range of choices post 16 and 
beyond.  Students experience a broad range of subjects in Key Stage 3 which, as well as core subjects, 
Humanities and Languages, include Design Technology, Food Technology, Music, Drama, Art, Dance, PE, 
RE, PSHE and Literacy development.  In narrowing choice at Key Stage 4, students receive excellent 
advice, guidance and support and are steered towards an EBacc pathway where this is appropriate in 
order to maximise future choice. A more creative curriculum is facilitated for those where such a 
pathway would not be sufficiently accessible or where individual need would make effective 
engagement unrealistic.  Our aspiration for all students is very high; this is appropriately balanced with 
a deep understanding of the context of The Academy.  
 
The Academy has demonstrated strong capacity to manage organisational change.  In moving from a 
failing LA school to a sponsored specialist Academy (2005), housed in a new building, The Academy 
adapted quickly and effectively, growing in size, raising standards and securing a positive ethos. (Ofsted 
2008, Grade 3, Ofsted 2011 Grade 2).   There have been three changes in leadership between August 
2013 and April 2016.  Circumstances surrounding this period of volatility had an inevitable impact on 
standards and stability within The Academy.  However, the strength and common purpose of the current 
leadership team mean that improvements have been rapid and staff have engaged positively and 
purposefully in organisational and system changes. As one example, when reflecting on key priorities 
for improvement, a key factor felt to be having a detrimental effect on behaviour for learning, standards, 
attendance and punctuality, was the structure of the school day.  A thorough but efficient consultation 
process enabled a smooth organisational change to be implemented.  In all cases, the management of 
change has been driven by clear purpose and intent, strategic and diagnostic decision making about 
where change is necessary, effective communication and engagement with all stakeholders. (Staff 
September 2016, 98% of participants agree/strongly agree that they ‘have a clear understanding of whole 
school vision and priorities’) 
 
A highly effective leadership and management structure and clear roles/responsibilities, mean that 
leadership and management is distributed to secure maximum impact on continuous improvement 
across The Academy.  Lines of accountability are clear and rigorous performance management systems 
(PAD process) are in place.  These are underpinned by a comprehensive programme of CPD for all staff 
and excellent collaboration between neighbouring schools and Boroughs to maximise the effective 
sharing of best practice. (Active involvement in HASH collaborative and HCTSA).  The Principal recognises 
the need for professional development of self for the development of the institution and consequently 
works closely with a mentor and a new Heads’ group.  A comprehensive in-house CPD programme 
reflects The Academy’s Leadership agenda of seeking sustained and continuous improvement in all areas 
of The Academy.  It reflects an agenda that recognises the need to develop all members of staff in The 
Academy community and balances management of change with the necessary embedding and 
reinforcement of ongoing professional development.  Leadership Development is a strong feature with 
several members of SLT involved in delivering programmes across other schools and engagement in 
peer reviews across schools in Hillingdon and Harrow. 
 
Active strategies are in place to ensure high levels of parental and community engagement.  Parents 
have been welcomed to The Academy on numerous occasions to engage in both positive celebratory 
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events as well as open and transparent forums for sharing their concerns/queries about the 
establishment. The Principal and other members of SLT attend residents’ association meetings and key 
events that are significant to the local community in order to develop strong cohesive links and to ensure 
that no opportunity is missed to gather evidence of how The Academy is perceived and may in turn be 
improved.  Communication is encouraged through the website with clear guidance as to which member 
of staff to contact in the event of particular queries.  We are actively developing further improvements 
to support parental and community engagement through very strong and well utilised links on our 
Governing body and local residents’ association; a parents’ forum and ‘Friends of the Harefield Academy’ 
are currently being established. Furthermore, we recognise the need to raise aspiration across The 
Academy and as such have developed numerous opportunities to celebrate and share the achievements 
of our students with parents and the wider community. 
 
Leaders, including the Designated Safeguarding Lead, are tenacious and rigorous in ensuring that 
arrangements for safeguarding students are exemplary and that all statutory requirements are fully met.   
A symptom of the previous period of turbulent leadership (08/13 - 03/16) has been a loss of financial 
control. This has been swiftly addressed by the current Principal, Academy Business Manager and 
Finance Manager who have worked proactively and transparently with the EFA to strategise a recovery 
plan that does not lead to negative student impact. Budgetary loss through a falling roll has been 
effectively managed through stringent financial and curriculum planning alongside a parallel long-term 
strategy to rectify the cause. Robust financial systems have been reinstated; a clear communication 
strategy with staff, Governors, sponsors and stakeholders has ensured a common purpose and 
understanding; an increase in the regularity of finance meetings and the selective support of consultants 
have all contributed to the effective management of a negative financial legacy.  Thorough systems of 
accountability now ensure The Academy operates with probity at all times offering value for money and 
a sustainable curriculum model. 
 
Staff and material resources are deployed in line with the aims and objectives of The Academy to ensure 
all students have equality of opportunity. SLT Line Managers work with budget holders to ensure that 
spending meets student need and is timely.  A spending plan for Pupil Premium is generated and 
reported on the website. Assessment and pastoral data closely monitor PP students to see how this 
group compares to others and evaluates whether funds are being spent where impact will be most 
meaningful.  
 
The direction of travel in the Academy has been clearly communicated and is commonly understood.  The 
speed with which the culture has shifted indicates great strength and cohesive leadership.  To be 
outstanding, the quality of leadership needs to be consistent and demonstrable through impact over time.   

4b. Quality of Teaching, Learning and Assessment 

 
Strong senior and middle leadership has driven significant improvements in teaching and learning such 
that 79% of teaching was good or better by the end of 2016.  Weaker practice has typically been amongst 
agency staff who have been supported through CPD but have generally made less positive gains.  A high 
turnover of agency staff was quickly identified as a weakness in leadership strategy and has been 
addressed such that all staff, with the exception of one maternity cover, are permanent THA employees.  
Tenacious curriculum planning has also ensured that the number of staff has been reduced to maximise 
expertise whilst operating with financial efficiency and high quality.  As such the proportion of teaching 
deemed to be good or better is set to rise considerably in the forthcoming year.   
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The quality of teaching has been largely improved through robust systems to integrate the sharing of 
good practice.  Coupled with a rigorous and well-attended programme of professional development, the 
strength of teaching has seen significant gains.  Weekly CPD sessions operate as a carousel and are led 
by a broad range of colleagues as a strategy to develop leadership whilst sharing best practice; weekly 
T&L tips are routinely shared with staff through the staff bulletin; a cycle of ‘tool-box talks’ are delivered 
during weekly briefing meetings; department meetings are required to include ‘sharing good practice’ 
slots;  a termly T&L Newsletter celebrates the hard work and great initiatives from across departments 
to ensure a cohesive, school centred approach. The impact of this has been an upsurge in expertise and 
a culture shift whereby collegiate reflection, learning and collaboration are an ongoing process for THA 
staff. Colleagues share a common language for teaching and learning and feel deeply involved in 
discussions and systems around the way that they plan for learning.  Training includes a strong focus on 
supporting those with SEND and a series of well-planned annual twilight sessions provide strategies to 
support students with high need. 
 
There is excellent engagement in our improvement strategy and strong motivation to participate in cross 
team collaboration and innovation.  One positive example of this was a two-hour active learning session 
delivered to 120 Year 7 students by our Humanities faculty in conjunction with the Sport department.  
The session took place in our indoor sports facility (DTF) with 100% of students feeding back that they 
enjoyed their learning and over 80% reporting they had been challenged with new ideas. 
 
Middle leaders are very much recognised to be a fundamental part of the strategic improvement of The 
Academy and as such meet regularly as a Curriculum Leadership Team (CLT) and Pastoral Leadership 
Team (PLT).  These groups agree their agenda and are chaired on a rota by various assigned members 
of SLT to ensure that we are constantly mindful of building capacity and modelling a range of leadership 
styles.  The tone of these meetings has been set for enhanced collaboration and high expectations of 
ourselves and our students.  Through this forum, the quality of self-evaluation, curriculum planning and 
assessment, safeguarding and culture for learning are being constantly reviewed and improved.  
Additionally, middle leaders have received bespoke CPD, including a schedule of training, departmental 
reviews, coaching activities and visits to exemplar schools/departments.  We are supporting the further 
growth of both our existing and aspiring middle leaders by ensuring that each is involved in one of our 
partnership training programmes provided through HCTSA.  This extends to members of SLT with the 
majority of colleagues who are beyond their second year of teaching being actively engaged in one of 
the following ongoing programmes, mainly as participants and in some cases as facilitators: 
 

 First steps to Curriculum Middle leadership 

 Ready for Curriculum Middle Leadership 

 Aspiring Pastoral Middle Leadership 

 Extend and Enhance your Middle Leadership Skills 

 Aspiring Senior Leadership Programme 

 New to Senior Leadership Programme 

 Aspiring Deputy Heads’ Programme 

 Aspiring Heads’ Programme 
 
Clear and improved professional development systems have been established with the distinct aim of 
accurate self-evaluation, quality first teaching and improved outcomes. Our PAD (Progress & 
Development) process shifts the focus on performance management from ‘performance’ to ‘typicality’ 
and is driven by a triangulated approach that has deep learning, professional dialogue and high 
aspiration at the heart of its agenda.  In the interests of driving whole school improvement and valuing 
the development of our broader school community, we mirror and align performance management for 
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support staff, including Teaching Assistants and Cover Supervisors, closely with the teachers PAD 
process.  We have an excellent record of capacity building from within The Academy and have recently 
appointed two unqualified teachers from our Teaching Assistants who will be supported to make a 
gradual shift from inclusive wave 2 and 3 support to wave 1 teaching.  The learning exemplification 
statements we use to support observations maintain our emphasis on modelling best practice and 
facilitating staff in achieving this. Lessons are not individually graded but areas for development 
identified are used to inform dialogue around how to improve learning.  Observers are trained to support 
a consistent and transparent approach to observing learning.   
 
The process for devising whole school and departmental line management structures is robust and 
involves all stakeholders.  We are committed to devolving line management responsibility to all those 
who hold a responsibility in order that every opportunity for capacity building and professional growth 
can be explored; we further recognise the need to appropriately invest time in rigorously monitoring 
the consistency of approach amongst line managers to ensure our overview of performance is accurate, 
that support can be targeted appropriately and with balance and, above all, so that students receive the 
best possible teaching and learning experience.  Performance is measured over time in relation to both 
classroom practice and the wider professional responsibilities of teachers, measured against national 
standards and our own internal high expectations.  Whilst our PAD process is very much a growth model, 
recognising that the majority of teaching is good or better, the system facilitates effective analysis of 
where improvement is needed and triggers appropriate action in line with our capability and pay policy 
as required. 
 
Newly qualified and unqualified teachers are required to attend all in-house professional development 
as well as subject enhancement training that is managed within departments and through mentoring. 
 
Regular opportunities to observe other teachers both within and outside their subject specialism are 
provided during the NQTs’ induction period and are strongly encouraged to continue.  
 
Departments are encouraged to be continuously reflective in order to drive and sustain improvement.  
We recognise that whilst we have whole school priorities, such as raising aspiration, much of our 
continued progress will be influenced by localised priorities.  Departments use learning walks, the annual 
review of exam standards and the self-evaluation process to inform the specific areas of pedagogy and 
practice demanding most attention within their context. 
 
Students with SEND are very effectively supported in their learning. We have thorough systems in place 
for the identification of students with additional learning needs and their subsequent support and 
monitoring.  Additional learning needs are initially identified by information from primary school, using 
both quantitative and qualitative information.  All new Year 7 students are assessed using CATs tests 
and balance this information with both reading ages and SATS age related performance to ensure that 
we have a thorough overview of both cognitive potential and measured outcomes. In addition, 
teachers/parents/students can request that a child be monitored or assessed for specific SEND by 
contacting the SENCO.   We use a provision mapping tool to enable the process of information sharing 
to be easily accessible and interactive. The SENCo creates an overall plan and each teacher/TA adds their 
own subsidiary plan for each subject or intervention, which provides clear evidence when advancement 
to statutory assessment for EHCP is required.  Teaching Assistants are used proactively to address the 
specific needs of students who are not making expected progress compared to their peers.  
 
Pupil Premium funding is used effectively to support eligible students in narrowing attainment gaps.  
Interventions are intended to support attitudes to learning first and foremost, followed by explicit 
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attention to catch up within subjects.  Access to educational trips is ensured to allow students a broader 
range of experiences as well as fulfilling curriculum obligations. For example, PP students studying 
Sociology had the opportunity to visit Germany whilst many benefitted from theatre trips for Dance and 
Drama. Looked After Children also benefit from English and Maths tutoring to ensure any potential 
educational disadvantage is countered.  Pupil premium strategies in 2015-16 were effective in 
addressing pastoral needs and tackling numerous emotional barriers to learning for small groups of 
students.  Whilst these successful interventions are continuing, greater capacity for focus on the broader 
remit of attainment gaps has been addressed with the appointment of a PP intervention lead.  
Consequently the following strategies have being implemented and are being closely monitored for 
impact: 

 An effective and universally understood monitoring system for PP students. 

 Improved use of data management systems to report, identify and address the needs pf PP 
students 

 Implementation  of bespoke PP Intervention groups in Year 11 

 Targeting of PP students for curriculum interventions including year round maths Saturday 
classes. 

 Attendance strategy supporting PP students in all year groups 

 Morning club to support homework and self-regulation of learning 

 Development of  a PP toolbox for effective classroom teaching 

 Distribution of Revision Guides for Year 11 
 
In response to feedback from parents and internal monitoring of issues surrounding the quality, quantity 
and consistency of homework, Show My Homework was introduced in February 2016.  All staff now 
upload and record homework tasks on an interactive website, which has the facility to aid monitoring 
and tracking at classroom, departmental and whole school levels.  Coupled with highly effective 
oversight and practical support to embed the use of this resource, there has been a 62% increase in the 
quantity of weekly homework set since April 2016, ensuring staff are now aligning to the carefully 
planned and publicised homework schedule.   

 
New assessment and homework guidelines have been implemented to ensure there is a stringent focus 
on the overall weekly diet for each student; a timetable ensures proportionate setting of homework 
linked to curriculum time and students age.  This improvement has been well communicated to parents, 
staff and students in consultation with DOLs and HODs to ensure capacity for effective assessment of all 
such tasks.  Numerous opportunities are utilised to encourage students to maximise the effort put in to 
homework including effective dialogic marking, a positive rewards culture and celebration/sharing of 
outstanding exemplars.  We are deeply committed in our drive to improve the culture for learning such 
that students become intrinsically motivated to self-regulate and succeed rather than merely 
responding to extrinsic rewards.  As a result of a high profile training strategy and rigorous monitoring, 

2015 - 2016 2016 - 2017

2015 – 2016 
(weekly records 

averaged from May-
July 2016) 

2016 – 2017 
(weekly records 
averaged from 
05/09-05/10) 

118 191 
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students are now receiving a consistently good marking and constructive feedback, leading to increased 
progress and engagement in lessons. The graph below demonstrates the impact of the marking and 
feedback strategy throughout the academic year 2015-16, using an evidence base consisting of book 
looks and observation data. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In keeping with our whole school drive towards an improved culture for learning with greater student 
regulation, growth mind-set and higher aspiration, we have shifted the focus of assessment away from 
a prescriptive level/criteria based attainment system and more towards ‘attitudes to learning’. We are 
embedding this new approach by working with students, parents and teachers to focus dialogue on the 
effort that goes towards achieving targets and goals.  In its simplest guise, we advocate that if a robust 
and rigorous target setting system is used to establish achievable but aspirational end points, then 
assessing student effort, attitude and application will give a far more realistic indication of a student’s 
chance of fulfilling their trajectory. We recognise that a secure and consistent embedding of this 
approach demands a strong communication strategy and must be supported by subject specific dialogue 
around how to deepen understanding.  We are therefore ensuring that our assessment strategy is driven 
by our commitment to a strong Key Stage 3 curriculum and tangible changes in the quality of the learning 
and experience.  Our drive to raise aspiration, improve self-efficacy and remove socio economic/cultural 
barriers to learning underpins our teaching, learning and assessment strategy. 
 
In order to be outstanding, excellent systems of teaching, learning and assessment require deeper embedding, 
with continued and regular reflection, monitoring and refining in order that their impact can be more tangibly 
demonstrated through improved student outcomes. 
 

4c. Personal development, behaviour and welfare 

 
Students at The Harefield Academy are supported effectively to become well-rounded, confident, happy 
and resilient individuals.  The local demographic and socio-economic profile of the majority of students 
is such that academic aspiration and family history of higher education are not commonplace.  We strive 
hard therefore to ensure that the advice, guidance and support offered to students serves to both raise 
their ambition and to support their families in understanding the variety of pathways and choices 
available. We take seriously our responsibility to ensure students leave The Academy as articulate, 
tolerant and empathetic young adults ready to engage in society as active citizens. 
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The behaviour of students has been a concern in the past and we recognise that this is in large part due 
to the culture for learning that existed. Student aspirations were low and consequently expectations for 
positive behaviour suffered. In our most recent Ofsted inspection, 2014, it was observed that Student 
Managers responded effectively to episodes of poor behaviour but that such incidents were frequently 
being addressed in isolation.  This reflected our own self-evaluation through which we prioritised a need 
to re-establish and effectively communicate the values we aspire to collectively, and to work more 
cohesively to centre our strategy on such values.   
 
A further barrier to improving behaviour was the previously high turnover of staff resulting in 
inconsistent reactive responses to behaviour rather than consistent teacher ownership and alignment 
to a common purpose.  Having drastically improved our staffing situation and recruitment process such 
that this no longer presents an issue, we have worked hard to support students and staff in redefining 
our vision and values and have ensured that students have been fully engaged in this process.  Our 
students were invited to contribute ideas for three values that define the school they want to feel proud 
of. We had an outstanding response to this initiative with students highly engaged in contributing their 
ideas, resulting in ‘honesty’, ‘aspiration’ and ‘leadership’ coming through as the strongest values, which 
were subsequently adopted.  We have ensured that culture and values drive our whole agenda but 
specifically the pastoral agenda through which we encourage students to take pride in their achievement 
and commitment to learning and to have ownership of their behaviour and awareness of the adverse 
impact this can have on others where not appropriate.   
 
Whilst we are rapidly improving the climate for learning which has had a tangible impact on positive 
behaviour, we have supported this with numerous system and staffing changes to ensure that that 
outstanding behaviour becomes the norm and is sustained.  Our behaviour policy and associated Ladder 
of Consequence support staff, students and families in understanding and applying a consistent 
interpretation of behaviours that are not acceptable and the consequences of engaging in such 
behaviours.  A centralised system of detentions ensures that there is consistency of follow up within this 
process and that staff are well supported in terms of managing workload and time.  We are reducing the 
number of fixed term exclusions by ensuring that we make effective use of our internal systems to 
improve behaviour. Our ‘Reflect, Reset and Restore’ room (RRR) has been extremely effective in 
improving behaviour but more importantly in ensuring there is no loss of curriculum time through 
negative behaviour and that students are actively engaged in restorative interventions that help them 
recognise the cause and impact of poor choices.  Our behaviour strategy is led extremely effectively and 
is well supported through robust and consistent training and communication. All behaviours and 
achievements are recorded on SIMs/Class Charts with reports regularly produced to support Curriculum 
middle leaders in demanding consistency and addressing emerging issues around effective behaviour 
management. Furthermore, this allows the behaviour of every child to be closely monitored by the 
Pastoral team and interventions made before behaviour reaches critical levels. As a result, students are 
motivated to display positive behaviour and to take collective responsibility for achieving this across The 
Academy. 
 
Effective use is made of behavioural interventions, particularly amongst PP students for whom 
Speakeasy behaviour support has been highly effective. Reports are always clear about strengths and 
weaknesses for individuals as they leave the programme and they all feel that it has had some impact 
on their attitudes and self-esteem.  Growth mindset workshops by ‘Live ‘n Learn’ and use of the PASS 
survey have also supported a broad range of students in reflective behaviour change strategies.   
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We have seen a declining trend in the proportion of exclusions in recent years (below national average 
for FTE and permanent exclusions RAISE 2014) but have intentionally allowed this to temporarily rise in 
the last academic year through a spike in FTE’s issued further to the launch of a new Behaviour Policy 
and the arrival of the new Principal.  There was a recognised concern amongst staff and parents that a 
deterioration in behaviour could be attributed to a small proportion of students being insufficiently 
sanctioned for repeated and overtly poor behaviour and for more serious one-off transgressions.  
Consequently in clarifying, through a clear structured ladder of behaviours and associated sanctions of 
what the expected standard is, we have seen a period of reinforcing that what was previously deemed 
‘acceptable’ is no longer the case.  We have now firmly embedded our internal exclusion system (RRR) 
and following a term where students adjusted to expectation, we are returning to exclusion levels that 
will align to/fall below national averages in the current academic year.  The Assistant Principals for 
inclusion and behaviour oversee all exclusions to ensure consistency, a deep understanding of the 
context related to the child/children involved and to verify that statutory guidance is adhered to at all 
times.  
 
Throughout the summer term, where a more rigorous exclusion process has been implemented, we 
have ensured an associated thorough analysis has taken place so that appropriate support programmes 
are in place for over-represented groups.  We are aware of the over representation of both SEND and 
PP students. This has allowed us to identify alternate strategies to help students to progress more 
effectively within The Academy by using particular in-school strategies and targeted external agencies 
including Educational Psychologist diagnostic reports and applications for EHCP. We anticipate that the 
use of this strategy will not only reduce the number of FTE or internal isolations for this cohort but will 
also improve their levels of progress and attainment. 
 
The safety and well-being of students at The Academy is of utmost importance and we take very 
seriously our responsibility to safeguard all members of the community.  Students are provided with a 
broad, rich and diverse programme of personal, social and health education through which we promote 
a deep understanding of British values and what this means for each student in their wider context.  
Given the predominantly white British profile of our intake, we are proactive in supporting an 
understanding of different faiths and cultures and demand high expectations around tolerance and 
empathy. Students enjoy a rich and diverse programme of PSHE which has recently included sexual 
health, Brexit and Girls allowed ‘safe4faith’ workshops’.  The leadership of PSHE is excellent and 
effectively facilitates creative opportunities to ensure British values are routinely explored and 
reinforced.   
 
Safeguarding has a very high profile within our CPD strategy.  Regular meetings take place between our 
dedicated DSL and Vice Principal in order to ensure that structured opportunities are built into the staff 
training schedule, briefing all staff on emerging priorities.  The range of sessions this year, delivered with 
high quality, have encompassed welfare, child sexual exploitation and identification/exploration of 
recent child abuse cases that have led to fatalities and lessons to be learnt from new and previous case 
reviews, and Female Genital Mutilation.  The Hillingdon MASH team and LADO have both had input in 
our safeguarding training and 14 members of staff have attended supplementary, external CPD courses 
to broaden specialist expertise. Safeguarding training is factored into the induction process, with staff 
employed to undertake key leadership roles being supported with additional training prior to taking up 
post. Our planned CPD programme for 2016-17 includes detailed training on LGBT; child sexual 
exploitation; Female Genital Mutilation and associated staff legal responsibilities; changes within the 
revised Keeping Children Safe in Education and Prevent. Furthermore, all staff receive annual 
safeguarding training at which point they are also required to verify that they have read and understood 
our Safeguarding policy and associated legal documents. (Staff INSET survey Sept 2016, 100% of 
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participants agree/strongly agree that they are ’fully informed of Safeguarding processes, practices and 
referral routes at THA’) 
 
Expertise in the leadership of ICT has ensured that appropriate filters and monitoring systems are in 
place, so that no child can access harmful content via The Academy’s IT systems and concerns can be 
spotted quickly.  The Technology department contribute effectively to a deeper understanding of the 
risks associated with social media and the Internet and students are well supported in minimising such 
risks. 

Students demonstrate a very strong understanding of how to keep fit and maintain a healthy lifestyle.  
Our sports specialism means that we keep this agenda very high. We have outstanding success in 
developing athletes across a range of sports from professional footballers to ice skaters, rhythmic 
gymnasts and table tennis players competing at international level. These success stories keep the 
profile of sporting achievement, determination, competition and well-being high in our daily dialogue 
and serve to motivate our students.   
 
Whilst we have seen considerable improvements in attendance and punctuality further to the 
appointment of our Attendance officer, we recognise this as an area where further improvement is 
required, notably amongst PP students.  In addition to changing the school day to support this agenda, 
we have embedded the importance of attending The Academy on time in to our Behaviour policy and 
summative reporting systems and have re-established a morning tutor period in which time more 
rigorous pastoral interventions will take place. 
 
We operate a wide and varied extra-curricular programme as well as facilitating numerous opportunities 
for students to be involved in charitable fundraising and community projects.  A popular example of the 
latter is facilitating the Christmas lunch for the elderly in our local community.  Students have taken a 
great sense of ownership in coordinating a variety of events to support a young girl in the local 
community who requires a lifesaving operation.   We are continuously looking to foster and grow existing 
community relationships and to build new ones, hosting community events, preparing performances for 
feeder schools, liaising with key representatives from the local residents’ groups and running numerous 
cross phase sports projects. 
 
Weekly assemblies alternate between Year groups and Houses to promote cohesion and identity across 
The Academy when addressing key personal development themes, but also facilitating an age 
appropriate approach to themes and staging posts that are pertinent to be addressed this way.  Through 
assemblies we discuss issues of diversity and promote inclusivity.  This time is also a valuable forum for 
celebrating achievement and continuously revisiting/exploring our values.  
 
There is a low incidence of bullying and any form of bullying be it physical, verbal or cyber, is dealt with 
quickly and effectively. Sanctions are firm for those responsible for bullying, but such children will also 
be offered support and restorative work to help them change their behaviour. Any victims of bullying 
are fully supported through the pastoral system, including the use of a counsellor. Homophobia is 
addressed through assemblies and PSHE.  Homophobic language of any degree is not tolerated and is 
referred to on our Ladder of Consequences.  Students with gender identity issues are supported through 
counselling and we are proactively addressing an understanding through assemblies/PSHE. We have 
included a LGBT focus in staff safeguarding training. 
 
The Academy has a robust system of IAG to ensure students are well prepared for their next steps, in 
each stage of transition.  A clear induction programme for new Year 7 students ensures that staff are 
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well informed about them both as learners and individuals and that they and their families are familiar 
with The Academy and school procedures before they start. All Year 8 students receive a one to one 
guidance interview with a member of SLT prior to selecting their GCSE subjects, to help them make 
decisions about future careers and aspirations. In Year 10, those unlikely to be following a traditional A-
level route are helped to select suitable vocational routes and offered the chance to engage in 
appropriate work experience. Year 11 students also receive a one to one interview with a member of 
SLT to help them decide on post 16 progression. In the Sixth Form, there is a robust programme of advice 
and guidance to ensure effective post 18 progression.  
 
For personal development, behaviour and welfare to be outstanding, the move from reactive to proactive 
and positive behaviour management needs to be further refined such that students consistently take far 
greater responsibility for self-regulation of their positive behaviour, including attendance.  The further 
embedding of improved behaviour management systems needs to ensure that there is a reduction and 
stabilisation at a lower level of exclusions.  We also need to  continue to challenge a prevalent culture of 
low aspiration and pockets of localised discrimination that exist within the local context and at times filter 
in to the school community. 

4d. Outcomes for children and learners 

 

 

2014 2015 2016 

THA National THA National THA National 

Progress 8   -0.33 0 -0.87  

Attainment 8   4.58 4.81 4.07  

% Basics L2  61% 58% 54% 58% 42.6%  

EBacc 2% 24% 6% 24% 6.6%  

3 Levels 
Progress Maths 

61% 65% 52% 66%   

3 Levels 
Progress English 

75% 70% 75% 69%   

Best 8 VA 971.5 1000 978.5 1000   

 
Rates of progress from start points are currently not at the standard we would expect or wish them to 
be. They have fallen below national and local comparative trends recently.  We recognise this to be a 
symptom of previously referenced turbulence in the last three years and have taken immediate steps to 
ensure that our higher expectations for students are met in the current academic year and beyond.  The 
significant improvements we have made to Teaching and Learning, Pastoral Care, Assessment, 
Recording and Reporting and most significantly to the raising of student aspirations and the climate for 
learning will all positively impact attainment.  Robust, routine and relentless monitoring of standards is 
ensuring that our ambitions are realistic, effectively communicated and on track to be fulfilled. 
 
Progression rates in English have been positive and stable but have suffered in Maths where there have 
been teacher shortages and unstable leadership.  A new and experienced Director of Learning, with an 
outstanding track record for improving standards is now in post as well as a new 2i/c.  Both have 
implemented system and delivery changes such that predicted outcomes for our current cohort show 
marked improvements.  Furthermore, staffing in Maths is now stable.  As with all subject areas, we are 
fully staffed in Maths with experienced teachers ensuring quality and continuity of provision.  We are 
supporting students in the Sixth Form with a resit programme in both Maths and English to facilitate 
improvements when Level 2 progress was not sufficiently high. Swift strategies to close gaps in provision 
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for current Key Stage 4 students who have experienced unstable staffing in the last 2 years were 
launched immediately.  These include Saturday classes running under a topic based system throughout 
the year, half term and holiday booster classes, bespoke tutor time teaching and compulsory additional 
lessons after school.  Attendance at such interventions is excellent.  All interventions are underpinned 
by significantly improved wave 1 teaching, more robust assessment and rigorous curriculum planning. 
 
There has been an improving trend in the EBacc pass rate but this remains considerably lower than we 
are aiming for. Improved curriculum planning and AIG have ensured a far healthier uptake of EBacc 
subjects such that those eligible for the EBacc has been raised from 21% for the 2016 cohort to a stable 
70-75% across the next three years.  We have further refined all systems around KS4 options such that 
the 2016/17 process will ensure curriculum pathways align more appropriately to the context of 
students and a culture of high aspiration.  Whilst this agenda has been prevalent in the last two years, 
there has been a mismatch in the increased uptake and the quality of provision.  The 2016/17 has been 
fully triangulated with a refined and more flexible curriculum map, due consideration of the availability 
of high quality teachers with appropriate subject knowledge and individual student need.  As such, the 
standards reflected through the EBacc measure, Progress 8 and Attainment 8 will increase significantly 
over the coming year to far better reflect the prior attainment and context of our students and the 
ambitious but achievable targets we are setting ourselves (2016-17 target: P8 = 0.3, A8 = 5.0, Basics = 
60%, EBacc = 30%). 
 
Performance between groups of students also requires improvement. The progress of all students needs 
to improve but the gaps between PP and non PP students as well as those with higher and lower start 
points, have not previously been supported sufficiently well with appropriate differentiation and 
targeted intervention. This has been thoroughly addressed in numerous ways including the appointment 
of a new SENCo, PP intervention lead and Line Management/system changes leading to improved role 
clarity within the Inclusion Faculty and Middle Leadership/Teaching and Learning Teams. 
 
Students with Special Educational Needs and/or disabilities are now extremely well supported through 
a strategically adapted, broad curriculum, which maintains consistently high aspirations for students 
appropriate to their individual needs. We have a very small number of students for whom access to a 
mainstream curriculum is not feasible.  These students are supported with a bespoke timetable and 
creative use of alternative provision available to use across our own and two neighbouring boroughs. 
We make excellent use of external agencies including the Visual Impairment Team; Hearing Impairment 
Team; Occupational Therapy Team; Speech; Language and Communication Team. We also work closely 
with the Educational Psychologist and are establishing in-house screening tests to identify SEN and pre-
empt early intervention requirements. 
 
The majority of students, with learning difficulties or from lower than average start points, but for whom 
mainstream teaching is largely accessible, are supported at various levels including: 
 

 Strategic TA support and small group withdrawal catch up sessions 

 Accelerated reading recovery 

 Removal from one option subject to accommodate three periods of study plus*. 
 

*Study Plus is offered as an alternative to a fourth option to a small number of students in Year 9.  This 
covers students whom we know will not manage with four subjects on top of their core provision.  This 
number may rise through the Key Stage but the majority of students are given the opportunity to try 
four subjects for the first year of Key Stage 4 (Year 9) to make the most informed choice about which 
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three to pursue should it become necessary to drop one. Study Plus is made up of three periods; one 
period of Maths, one of English and one of Homework Support/academic monitoring. 
 

  
PP 

(34) 
Non PP 
(102) 

LAP 
(25) 

MAP 
(68) 

HAP 
(34) 

SEND 
(20) 

Male 
(83) 

Female 
(53) 

Progress 8 -1.07 -0.81 -1.01 -0.85 -0.83 -0.82 -0.91 -0.83 

Attainment 8 3.37 4.31 1.98 3.96 5.64 2.30 3.96 4.26 

% Basics L2 23.5 49.0 0.0 35.3 85.3 15.0 44.6 39.6 

EBacc (%) 0.0 8.8 0.0 4.5 17.6 0.0 4.8 9.4 

 
The responsibility of middle leaders to robustly diagnose and respond to attainment gaps is addressed 
routinely through the PAD process, post data capture and via curriculum leadership meetings. The 
performance of individual subjects is explored at length via Annual Review meetings 
(September/October). In this forum, DOLs/Heads of Department report back on factors affecting 
performance (both positively and negatively) and strategies for improvement. The quality of 
interventions as well as the comparative performance of different groups of students is scrutinised in 
detail with a focus on both raw scores and performance against targets. Following this each subject is 
graded good or better, requires improvement or inadequate to reflect the overall outcomes within the 
subject having considered all mitigating factors.  The degree and depth of monitoring that follows is 
informed by such outcomes. 
 
This rigorous process involves significant input from Middle Leaders, Senior Leaders and Governors.  
Subjects about which we have concerns will receive appropriate levels of additional support and 
monitoring but all subjects receive routinely robust line management, support and challenge to pre-
empt and address any potential attainment gaps. (See individual Department SKIPs for data and analysis 
of subject performance, page 38). 
 
To be good, outcomes must and will improve.  Recent outcomes represent poor progression rates and a decline 
in standards that is symptomatic of the previous leadership strategy.  If results were projected to continue in this 
way they would be currently deemed inadequate, however all early indicators demonstrate a rapidly improving 
trajectory under new systems.  The clear and robust strategies in place are effectively triangulated and 
underpinned by high expectation but cannot be evaluated to be good or better until time allows impact of change 
to be effectively demonstrated. 
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4e. Effectiveness of Sixth Form provision: the quality of education provided in Post 16 study 

programmes 

 
The Sixth Form has grown considerably in the last 11 years in both size (15 students to 150+) and the 
quality of provision and outcomes. We now have an offer which includes 13 full A-level courses, including 
a high number of facilitating subjects, as well as a range of vocational routes including ICT and Sport and 
Extended Sport.  We offer students the facility to take an Extended Project Qualification to enable more 
choice and flexibility as well as for the purposes of stretching the more able. We have reduced the 
Vocational provision as we continue to raise student aspirations ensuring that those subjects offered 
are well supported with appropriate pathways.  Our BTEC sport programme includes a range of routes 
including a bespoke Watford Football Club scholarship coordinated via the Premier League, a Football 
development programme, Basketball Academy and Table Tennis Academy.  Each of these specialisms is 
supported through both excellent teaching and moreover outstanding coaching.  We have developed 
strong relationships with highly reputable coaches through our sports specialism and as such are able 
to operate a unique approach to the delivery of BTEC sport, which sets our programmes apart from 
those offered elsewhere. Students welcome the increased practical input, recognising the high 
expectations set at both an academic and physical level.   
 
In maintaining a high degree of challenge, students opting for a BTEC pathway are required to work 
towards the extended diploma or to combine a diploma with an A-level.  Those on traditional A-level 
routes are supported in making appropriate choices by studying four subjects in the first instance and 
reducing this to three at the most appropriate opportunity, informed by both monitoring data and 
ongoing advice, guidance and support.  For the majority of students a reduction from four to three 
subjects occurs in December after one term of study and assessment.  This supports informed decision 
making about the subjects most likely to yield successful outcomes whilst also enabling students to 
obtain a deeper insight in to the demands of individual subjects, often hard to glean from taster sessions 
or GCSE comparisons. Our assessment cycle and pastoral/academic monitoring are planned to 
appropriately assist this process.  Students for whom four subjects remain a viable pathway are 
encouraged to maintain all four.  Where there is less clarity for students about the most viable route, 
the EPQ is used to generate greater choice. 
 
The Sixth Form team are ambitious for all students and set very high expectations for their academic 
achievement and personal development; individual targets for students are set using ALPS and progress 
against these is regularly tracked to ensure that the highest standards are achieved by all.  Where 
individuals or groups of students are at risk of not achieving their targets, a range of targeted support is 
provided and the impact of this routinely monitored.  Most students at KS5 make good and sustained 
progress in the Sixth Form and are driven to achieve their goals. They learn effectively, many taking new 
subjects at KS5 that they have not studied before, acquiring knowledge rapidly. All Sixth Form lessons 
observed during the last academic year were good or better with staff engaging effectively in targeted 
CPD.  Learning walks are used to excellent effect to raise standards and develop appropriate specialism.  
Variation between qualifications, subjects and years is monitored to ensure that teaching and learning 
is encouraging students to continue their subjects to completion. The Head of Sixth Form liaises regularly 
with all subject leaders, the Data Manager and the Principal to ensure a high quality of provision is 
maintained. 
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Outcomes  

Year 
A-level 
Cohort 

A-level 
A*/B 

A-level  
A*-C 

A-level 
A*-E 

BTEC 
Cohort 

Pass or 
higher 

Distinction/ 
Distinction* 

2014 24 45.1% 68.7% 90.9% 74 98.7% 63.3% 

2015 29 34.9% 59.9% 93.0% 81 100% 75.1% 

2016 33 38.0% 66.0% 94.8% 33 82.9% 47.4% 

 
 

Outcomes are consistently demonstrating the improving stability of the Sixth Form whilst balancing 
viable class sizes with breadth and choice of offer to match the diverse ability range of the cohort.  We 
are focussing on an improvement in progression rates which have been hindered in recent years through 
the pursuit of inappropriate curriculum pathways.  As the quality of teaching, AIG and stability of 
curriculum offer continue to be driven by an agenda of high aspiration and robust assessment, we are 
ensuring a far more diagnostic and swift response to progression gaps for individual students.  
 

Maths/English Resits 

Year 13 MATHS GCSE ENGLISH GCSE 

Year Cohort size 

Grade C or 
above 

achieved in 
Sixth Form 

Year 11 grade 
improved by 

≥1 grade 
Cohort size 

Grade C or 
above 

achieved in 
Sixth Form 

Year 11 
grade 

improved 
by ≥1 grade 

2014 17 5.88% 100% 15 66.6% 100% 

2015 18 16.0% 100% 28 39.2% 100% 

2016 3 0.00% 0.00% 1 100% 100% 

 

Year 12 MATHS GCSE ENGLISH GCSE 

Year Cohort size 

Grade C or 
above 

achieved in 
Sixth Form 

Year 11 grade 
improved by 

≥1 grade 
Cohort size 

Grade C or 
above 

achieved in 
Sixth Form 

Year 11 
grade 

improved 
by ≥1 grade 

2014 18 11.1% 5.5% 17 11.8% 17.7% 

2015 10 0.0% 0.0% 13 76.9% 84.6% 

2016 39 2.6% 2.6% 29 55.2% 51.7% 

 
The quality of improvement in Maths retakes has been poor due to staffing and leadership issues, but 
this has been fully addressed and rectified with a two tiered resit programme in place to support fast 
tracking students where appropriate, a more stringent recruitment process, a higher ratio of lessons 
and considerably improved staffing. We fully expect the number of students requiring this opportunity 
to reduce as standards improve at KS4 along with the progression rates of Post 16 core resits. 
  

Retention Data 

 

 

 

*Success Rate = Percentage of students who passed out of those who started. 

Academic Year *Success Rate *Retention Rate *Achievement Rate 

2013-2014 71.7% 77.3% 92.8% 

2014-2015 53.4% 71.1% 75.1% 

2015-2016 61.7% 71.5% 86.3% 
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Retention Rate = Percentage of students who finished out of those who started. 
Achievement Rate = Percentage of students who passed out of those who finished. 
 
The Head of Sixth Form attends regular Curriculum Team meetings whilst the Sixth Form Student 

Manager attends Pastoral Team meetings, in order to maintain a balanced focus on improving outcomes 

across the Sixth Form whilst securing the highest standards of pastoral care.  It is anticipated that this 

improved triangulation of academic monitoring, supported by robust assessment and outstanding 

mentoring, is ensuring effective selection of appropriate curriculum pathways and will in turn yield 

higher retention rates. 

Students are extremely effectively supported in the UCAS process, receiving bespoke classes to ensure 

that they are provided with accurate and informed guidance on how to make an effective application to 

university.  This has ensured consistent and increasing Higher Education success in recent years across 

a broad range of courses and institutions including numerous overseas placements and successful 

scholarship applications.  Students are charged with accepting new experiences outside of the classroom 

to raise their employability skills; they are encouraged to seek pertinent Work Experience placements 

within their chosen career and are well supported via one-to-one careers guidance and apprenticeship 

advice when university is not an option that they wish to pursue.  

Destinations Data: 
 

Year University Gap Year Employment 
Apprenticeship/FE
/Specialist College Total 

2012 16% 3% 31% 50% 100% 

2013 40% 0% 30% 30% 100% 

2014 34% 4% 25% 37% 100% 

2015 51% 1% 33% 15% 100% 

2016 45% 2% 30% 23% 100% 

 
The Academy places a strong emphasis on the importance of assemblies both to celebrate success and 
to promote SMSC and a strong Year group ethos.  Assemblies are used effectively in the Sixth Form to 
give clear messages about aspirations, next steps, mental and sexual health, British Values, the 
appreciation of diversity, social cohesion and work ethic.  In drawing together many of these themes, 
the Sixth Form ran its first Interfaith Day in the summer term 2016 yielding outstanding student 
contributions and deep thinking and articulacy development. Students are proactively encouraged to 
reflect on and challenge their own ideas and the views of others in order to become tolerant, well-
rounded and informed citizens. Tutor/Mentor contact time is also used effectively to support literacy 
development through Master Classes. 
 
Attendance figures: 
 

 Year 12 Year 13 Year 14 Total: 

2012-2013 92.5% 90.9% 96.7% 92.2% 

2013-2014 91.8% 93.1% 93.2% 92.6% 

2014-2015 92.3% 89.9% 89.4% 90.8% 

2015-2016 92.3% 93.5% 95.6% 92.8% 

 
Attendance amongst A-level students is very good but the overall attendance figures have been 
negatively skewed by the high proportion of students travelling considerable distances to attend The 
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Academy for specialist BTEC sport programmes.  This has been addressed via a structural change to the 
school day, the introduction of Sixth Form Learning Contracts, more stringent recruitment procedures 
and a shift in the ratio of Level 3 qualifications in favour of a higher proportion of A-level students from 
2016.  As a result our target of 95% attendance or higher for Sixth Form students is realistic and 
achievable. 
 
Leadership opportunities are utilised to outstanding effect in the Sixth Form.  The Head Boy and Head 
Girl, supported by the Student Executive, are excellent ambassadors for The Academy at all times.  The 
outgoing team served as positive role models in both their attitudes to learning and their engagement 
in The Academy and local community events. Their successors are equally proactive and articulate 
demonstrating exemplary conduct and enthusiasm at all times.  It is a strength of our students and our 
sense of collective growth that these roles were so competitively desired amongst our Sixth Form.  
Students from within the Executive Team and beyond are encouraged to support the development of 
those in younger Year groups through mentoring, paired reading and vocational support.  Behaviour and 
positive engagement in learning are strong across the Sixth Form and where identified not to be the 
case, such incidents are swiftly addressed. 
 
The Sixth Form is highly ambitious for its continued growth and development.  There is an increased 
focus on recruitment of students as the whole school overview of curriculum pathways continues to 
develop and improve in younger Year groups.   
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4. Key Improvement Priorities 
 

Area Key Improvement Priorities Target 
date 

  Lead 
person 

CPD requirements Cost Autumn term 
Update 

Spring Term 
Update 

Leadership 
and 
Manage-
ment 

Increase student intake to 120 
students by 2017, 135 by 2018, 
150 by 2019. 

2019    MOT 
   DAL 

Communication 
strategy, whole staff 
training and meeting 
time, collaboration 
time.   

Scheduled at 
nil additional 
cost 

  

Rebuild Academy finances to 
ensure the historic deficit is 
effectively managed and a healthy 
contingency restored. 

2019    AYU 
   MOT 
   SMP 

Continued use of 
financial consultant 
to support and for 
the facilitation of 
regular 
meetings/training 
with finance team. 

£340 per  
day x 5 

  

Effectively implement the strategic 
direction and communicate THA 
vision and values, such that our 
culture and climate for learning is 
fully realised and well embedded in 
all areas. 

July 
2017 

  MOT Communication 
strategy, whole staff 
training and 
meeting time, 
collaboration time.   

Scheduled at 
nil additional 
cost 

  

Teaching, 
Learning 
and 
Assessment 

Increase proportion of good or 
better teaching to 95%. 

July 
2017 

   OSF Weekly carousel, PAD 
training, middle 
leader training. 

Within £5000 
of CPD budget 

  

Raising of student aspiration and 
teacher expectation to ensure a 
common purpose and language of 
challenge. 

July 
2017 

  MOT 
   OSF 
   TIH 

CLT, SLT meeting 
time, INSET and 
carousel training. 

Scheduled at 
nil additional 
cost 

  

Deeply embedding the new 
Assessment Policy, particularly in 
relation to red pen response and 

July 
2017 

  WIN Three CPD sessions 
based on whole 
school marking and 

Repro   



THA SKIP 2016/17 MOT 2016-11-09 
25 

 
  

student-friendly ‘next step’ 
comments/actions for progress.   
 

AfL and three 
Faculty based 
sessions reviewing 
and action planning 
from Book Look 
feedback.   

£200 + 
scheduled 
meetings 

Personal 
Develop-
ment, 
behaviour 
and welfare 

Embedding of new Behaviour 
Policy. Evidence of improved 
student self-regulation and 
associated reduction in exclusions. 

July 
2017 

KAA 
MOP 

Communication 
strategy, whole staff 
training and meeting 
time, collaboration 
time.   

Repro 
£200 + 
scheduled 
meetings 

  

Embedding of new school day to 
ensure highly effective use is made 
of tutor time. 

Jan 
2017 

KAA 
DAL 

     TIH 

PLT and SLT 
meeting time, 
collaboration re 
communication 
strategy, staff 
training. 

Scheduled 
meetings 

  

Attendance to remain above 95% 
and to rise to 95% in the Sixth 
Form.  Reduction in persistent 
absence and lateness to school. 

July 
2017 

   KAA 
   DOE 
   DAL 
   TIH 

Line management, 
communication 
strategy, SLT/PLT 
meetings time. 

Scheduled 
meetings 

  

Outcomes 
for children 
and learners 

Raise standards: 
Targets 2016-17: 
P8= 0.3 
A8 = 5.0 
Basics = 60% 
EBacc = 30%  
75% or more of students to 
achieve targets grades. 

July 
2017 

   MOT 
   TIH 

Training for 
effective use of data 
and associated 
assessment systems.  
Whole staff training, 
SLT/CLT meeting 
time, HCTSA 
courses. 

Within 
£5000 of 
CPD budget 
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Effective embedding of new KS3 
and KS4 curricula such that KS2 to 
KS3 transition is excellent and 
positive progress evident via 
internal data. 

July 
2017 

  MOT 
   TIH 

Whole staff training, 
SLT/CLT meeting 
time, cross phase 
sharing practice, 
HCTSA courses. 

Within 
£5000 of 
CPD budget 

  

Minimise attainment gaps for PP, 
Gender, SEND ability bands. 

July 
2017 

  MOT 
  MOP 

Whole staff training, 
SLT/CLT/Dept 
meetings time, 
sharing practice, 
HCTSA courses. 

Within 
£5000 of 
CPD budget 

  

Effective-
ness of Sixth 
Form 
provision 

Improve A-level progress (ALPS 
score 3) 

July 
2017 

   BRC ALPS training, 
support for effective 
use of data and 
associated 
assessment systems 

Within 
£5000 of 
CPD budget 

  

Effective embedding of SOL for all 
reformed subjects and associated 
assessment  

July 
2017 

   BRC 
   TIH 

Whole staff training, 
SLT/CLT/Dept 
meetings time, cross 
phase sharing 
practice, HCTSA 
courses 

Within 
£5000 of 
CPD budget 

  

Improve progression to HE 
applications to 60% 

July 
2017 

   BRC 
   ODU 

Wider participation 
group/school 
collaboration 

£500   
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5. Effectiveness of the boarding provision and Key Improvement Priorities 
 

CONTEXT 

STAFF 
CODE 

NAME RESPONSIBILITIES  

OSF Fiona O’Sullivan Vice Principal 

ODU Uthman Odutayo Assistant Principal - Director of Boarding 

MCF Fiona McLeod Senior Houseparent - Head of Girls and Community Outreach 

THR Rhys Thomas Houseparent – Travel, Student Voice 

HAM Matthew Harrison Houseparent – Trips, Risk Assessments 

HAJ Julie Hart Matron 

HEV Vanda Hewett Assistant Houseparent 

ELE Emma Ellis Assistant Houseparent 

MCG Gaynor McCallum Assistant Houseparent 

BOR Ryan Bourne Assistant Houseparent 

GOL Lisa Gormley Assistant Houseparent 

Facilities: 
Social/Communal spaces: Our communal areas comprise of two kitchens/dining areas, a computer room, 
a TV Room and a large communal space with comfortable seating, television and activities. 
Boarders’ living accommodation: Bedrooms are either single, double or triple with raised beds, individual 
work-stations and ample storage. Each room has a sink. Single rooms have an en-suite bathroom whilst 
students in doubles or triple rooms have access to shared bathroom facilities.  All boarders have access to 
areas in their rooms, which can be personalised. 
Staff accommodation: There are four accommodation blocks. One is a three-bedroom house on two floors. 
One is a two-bedroom house on two levels. The final two are one-bedroom flats on one level.  
Outside spaces: We have a large rear garden with seating, a table-tennis table, barbecue and 
vegetable/flower patch. 
Recreational facilities: Boarders have access to a pool table, an Xbox 360 and a Freeview television. Films 
and football are played on the large projector in the main communal space. The boarding house subscribes 
to Now TV, which allows excellent access to live sport and numerous films – this is controlled by residential 
staff to ensure that only suitable viewings occur.  
Independent listener: As well as access to various helplines, including the Children’s Commissioner, 
boarders have access to an Independent Listener, Sam Bishop. Sam is available for telephone sessions and 
boarders have access to his number, which is displayed is various locations around the boarding house. 
Sam also runs sessions every Monday from 6:30-9:30pm. Boarders can self-refer, as can their parents and 
the boarding staff. 
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Boarding Line Management Structure  
 

 
 
Pastoral Care and Enrichment 
 

The overall experiences and progress of children and young people Evidence 

 
Success and 

Dreams 
 

Houseparents track boarders’ performance in school on a daily basis and 
put swift measures in place to conquer any concerning issues that may 
arise. They equally congratulate good performance effectively and 
successfully empower boarders to grow in their love for learning. 
Houseparents meet on a one-to-one basis with the member of their floor 
and discuss both academic and pastoral progress. Clear targets are then 
set and this information is forwarded to the Parents/Carers. A weekly 
meeting occurs with all residential house staff which has a clear agenda 
that focuses largely on individual boarders’ academic and social 
development.  

 Learning 
Walks 

 Class Charts 
alerts 

Rewards and 
sanctions 

 House-
parent 
Meeting 
Minutes 

Student 
Voice and 
Surveys 

The views of children and young people are central to the running of the 
boarding house in order that we ensure they see this as their home. 
Boarders are proud of the setting and have a real sense of ownership of 
the changes they have been instrumental in making. Student Voice is very 
active and effective and is used to plan new activities. Staff engagement 
with boarders is skilled and enables them to find something they enjoy 
and benefit from. Trips out are well planned and risks appropriately 
managed to allow and encourage activities rather than hinder them. 
Activities make good use of school resources and young people’s 
interests. Staff encourage children and young people to make choices and 
suggest new activities. Children and young people enjoy the freedom 
afforded to them to make unsupervised trips into the community. These 
are appropriately risk assessed taking account of age and other relevant 
factors. Children and young people develop their existing skills and 
experience new and exciting activities in boarding.  

 Parent survey 

 Student Voice 
minutes 

 Trips list 

 Risk 
Assessments 

 Activities List 

 Twitter 

 Newsletters 

 Consent 
forms 



THA SKIP 2016/17 MOT 29 

In February, a parent survey was undertaken, using the Ofsted criteria for 
their annual Point in Time Boarding Surveys. Key headlines were: 

 100% of parents stated that they strongly agreed/agreed that 
their child feels safe in Lord Adonis House. 

 93% stated that the staff ensure boarders are well behaved. 

 100% stated that their child is happy in Lord Adonis House. 

 100% agreed/strongly agreed that boarding staff ensure that their 
child is well looked after. 

 100% agreed/strongly agreed that boarding is well led and 
managed. 

 100% agreed/strongly agreed that boarding staff respond well to 
any concerns that are raised. 

 100% stated that the boarding experience in Lord Adonis House 
helps their child to progress and develop. 

Enrichment  

The atmosphere in the boarding house is vibrant with strong evidence of 
warm and mutually respectful relationships amongst and between staff 
and students. Boarders are highly active and engage enthusiastically in 
diverse activities, which they help to plan. They are rightly proud of their 
community involvement, which is simultaneously improving the 
environment for local residents. 

 Activities list 

 Twitter 

 Newsletters 
 

Examination 
results 

Children and young people who board show excellent academic and 
social progress. Study sessions have fostered focus and effectiveness to 
independent study. The ICT suite and dining rooms in the boarding house 
are used for Senior Study, where close and supportive supervision takes 
place. The Academy’s resources are used effectively for supervised Junior 
Study and the teaching staff also provide extra lessons after school for 
Year 11 students. There is strong evidence of the active forging of links 
between boarding and the day school via Learning Walks and the opening 
of the House during the day for 6th Form boarders to study. 
KS5 (2015) 

 Boarders achieved a 772 point score, which equates to an 
average grade of B-. 

 A-level = 873 point score. 

 Students with 3 A* - B = 33% (Higher than whole school average) 

 Students taking the vocational route achieved 702 point score 
with the national average being 613. Average grade = 
Distinction*. 

Destinations 

 Our current Year 13 borders have all secured 
conditional/unconditional offers at University including 
Bournemouth, Southampton, Southampton Solent and 
Portsmouth. 

KS4 (2015 outcomes) 

 There were five boarders that counted for KS4. Their average 
grade was C- from a KS2 start point averaging a 2C. 

 100% of students achieved the expected levels of progress in 
English and Maths. 

 Value added for boarders was 1070.  

 2014/15 
Academic 
results 

 Newsletters 

 Learning 
Walks 
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The Quality of care and support Evidence 

Accom-
modation 

 

The accommodation is of excellent quality, providing a pleasant and 
welcoming environment, which the boarders love. The building is brightly 
decorated and children and young people can personalise their living 
spaces.  

 By 
observation 

Medical 
 

The House has excellent facilities for the care of sick children and young 
people. The management of medication is rigorous and safe, and staff 
encourage children and young people to make personal decisions about 
their own health care or take responsibility for some interventions where 
appropriate. All children and young people have comprehensive health 
care plans in place with appropriate permissions for their treatment and 
care. 

 Medical 
consent 
forms 

Boarder 
involvement 

The involvement of children and young people in the organisation and 
management of the boarding house has improved considerably. Staff 
skillfully and creatively ensure that children and young people have 
multiple opportunities to make differences to the boarding setting. Young 
people gain confidence, self-assurance, organisational and budgetary 
skills through these activities. The total planning of the decoration of the 
TV room and main communal space is an example of this innovation and 
meaningful engagement of students. Through their Student Voice 
meetings boarders also influence the daily running of the House which 
has helped to develop a real sense of ownership. 

 Student Voice 
minutes 

 By 
observation of 
the renovated 
spaces 

 Twitter 

Induction 

The boarding house has an effective student induction process, including 
good gathering of all information needed in advance of any admission. 
The Director of Boarding has revised the induction process and 
documentation incorporating feedback from the children and young 
people. The process has been further refined following surveys with last 
year’s new students and parents. The induction is effectively planned and 
skillfully incorporates the feedback from all parties improving the 
engagement and settling of new residents in boarding. 

 Induction 
philosophy 
and 
documents 

 Parent 
survey 

 

Communica-
tion 

The systems for contacting parents are creative and work in practice. 
Boarders have very good contact with home. They can use Skype, the 
house telephone, their own telephones or the House computers. In 
addition, staff make good use of new technology to improve 
communication with parents. There is an improved website content and 
a highly attractive and informative twitter feed on children and young 
people’s activities and achievements. The confidentiality of young people 
is ensured through appropriate safeguards on the communication 
systems and engagement of parents in agreeing who can participate. 
Aided by these communication systems, parents remain in regular and 
timely contact with their children’s progress, activities and needs. The 
introduction of Boardingware has further improved the communication 
between parents and staff – parents must use this software to apply for 
leave for their child. They also have access to their child’s behaviour log, 
medical log and details of their signing in and out entries. 

 Website 

 Twitter 

 Newsletters 

 Report writing 

 Boardingware 
 

Food 

Meal times are relaxed friendly occasions where staff and young people 
exchange daily news. Meals are plentiful in quantity, nutritious and 
healthy. Children and young people have access to additional healthy 
snacks, fruit and drinks. The chef meets regularly with the children and 

 Student 
Voice 
minutes 

 Activity list 
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young people to plan menus and ensure that he is meeting all cultural and 
health considerations. The Academy has a five star food hygiene rating 
and standards in the kitchen are effectively maintained at this high level. 
Staff run cookery classes in the House. Food complaints from children and 
young people are actioned and the Director of Boarding is currently 
investigating options to improve the provision.  

 Welfare 
plans 

 

Safeguarding 
and security 

There are excellent links with local safeguarding and counselling services. 
Members of The Academy safeguarding team are appropriately qualified 
and recruitment panels always have someone trained in safer 
recruitment. One of the resident Houseparents is currently a lead 
practitioner on The Academy’s safeguarding team. All residential boarding 
staff are trained to Level 3 Child Protection. 
Security of the accommodation is excellent. The arrangements for 
managing and controlling the access of the local community to The 
Academy are good. Consequently, boarders can safely participate in and 
benefit from community activities. Risk Assessment policies and 
procedures are very well constructed and rigorously adhered to in 
practice. 

 Level 3 CP 
certificates 

 Minutes of 
weekly ‘Child 
Concern’ 
meetings 
with the DSL 

 H&S policies 

How well children and young people are protected Evidence 

Safeguarding  
 

All staff in the boarding setting have received safeguarding training and 
evidence a good understanding of how to keep children and young people 
safe. All residential staff are trained to Level 3 in safeguarding. The 
boarding setting have established strong systems for tracking children, 
young people, and where relevant their families, to enhance their safe 
care. Scrutiny of records shows that The Academy maintains good records 
of child protection concerns and their actions to safeguard children and 
young people.  

 Level 3 
certificates 

 Boarding 
safeguard-
ing log 

Behaviour 
 

Behaviour in boarding is excellent, characterised by mutual respect 
between staff and boarders. The Academy supports the achievements of 
boarders and has public recognition of their progress, including major 
awards and granting positions of leadership within The Academy. 
Consistency in boundary setting combined with effective and positive 
relationships contribute to well-behaved students who show respect to 
each other, staff and visitors. 
We have very high expectations of our boarders and track their behaviour 
and achievement on a daily basis.  Two senior boarders were shortlisted 
for the roles of Head Boy and Head Girl. 

 Twitter 

 Student 
Mentors 

 THA Student 
Leadership 
Team 

 Sims/Boarding
-ware records 

Risks and 
complaint 

procedures 

The boarding house identifies all known risks to young people and 
ensures that these are successfully addressed. In addition, staff ensure 
that children and young people know how to make a complaint or how to 
contact their independent listener. Boarders understand how to stay safe 
in the House and in the local community. They are confident in talking to 
staff and are very clear of the open lines of communication to their 
parents and know how to access the independent listener.  

 Boarding 
House Risk 
Assessments 

 Student Voice 

Staff 
recruitment 

Staff recruitment is well managed and efficiently recorded. The active and 
highly effective role of children and young people in the appointment 
process improves the selection of suitable staff. The Head of Human 
Resources is robust in applying safeguarding controls in The Academy, 
enhancing the safe care of the children and young people.  

 HR Records  



THA SKIP 2016/17 MOT 32 

The impact and effectiveness of leaders and managers 

 
Overview of 
the Senior 

Leaders 
 

A number of creative initiatives have been implemented and these 
enhance and support a positive experience for the boarders. All boarding 
staff report that they are happy and speak highly of the support offered 
to them by the Leadership. The Academy is strongly committed to 
ensuring quality CPD for the boarding staff, with all resident 
Houseparents attending at least two BSA Seminars. The performance 
management system works positively in the best interests of both staff 
members and the boarding house. 

 Staff 
training 
records 

Governors 
 

There is a new Governor for boarding who is developing a good 
understanding of the setting and the children and young people 
accommodated. Governors receive an annual report on the boarding 
setting, which enhances their understanding of the benefits to children 
and young people.  

 Governor 
visits 

 Governor 
Reports 

Performance 
Management 

All boarding staff align to THA appraisal/PAD procedures. The Director of 
Boarding uses feedback from performance management sessions in his 
evaluation of the training programme.  

 PAD 
records 

 CPD 
records  

 
Evaluation of Staff 
 

 No. % Comments 

 
Good 

or 
better 

 

 
 

4 
 

 

100 

Boarding staff are approachable and are clearly respected by the boarders. All staff 
have been observed as following the appropriate policies and conducting their 
authority in a fair and conducive manner. Staff understand the need to share 
information with other boarding staff and also when incidents need to be passed 
up to the appropriate Line Manager. The safeguarding training undertaken by all 
residential staff has resulted in a much greater knowledge of safeguarding and the 
procedures that need to be adhered to should a concern arise.  
All staff are committed to the holistic development of the boarders and give equal 
priority to the academic, social, sporting and cultural aspects of the charges in their 
care.  
All staff successfully completed their Performance Management targets which 
included: 

- Development of Student Voice 
- Updating boarding house risk assessments 

One key area for development is the effective logging of all matters on 
Boardingware – behaviour, medical and general incidents must always be logged to 
ensure that there is a thorough record for every boarder. There have been 
occasions when some incidents have been missed. The Director of Boarding must 
continue to undertake weekly audits of these records and continue to remind staff 
to put into writing what they pass on verbally. 
Similarly, boarding staff need to continue to be extra-vigilant with taking roll calls 
and ensuring that every boarder signs in and out of the building, without fail.  
Behaviour in Lord Adonis House is excellent and was commended during the last 
Ofsted inspection. Progress has been made with decreasing serious behavioural 
incidents, by implementing a clear Behaviour policy with sanctions and rewards. 
Sanctions do get issued regularly and the behaviour log is filled mainly with low-
level disruptive behaviours.  

Less 
than 
good 

0 0 
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Evaluation of Leadership and Management 2015-16  
 

Safety of boarders is a high priority and several steps have taken place this year to better ensure the 
safety of our boarders. Junior boarders are no longer permitted to leave the campus unsupervised 
during the school week, for example. Regular fire drills are conducted and monitored to ensure 
appropriate familiarity with our high expectations of conduct in an emergency situation. (THA Shared 
Area/Boarding/GeneralBoardingAdmin/FireDrills) 
Finances meet the required 8% rate of return. As such, exciting developments are being planned to 
better the catering provision for boarders. It has also allowed us to work with the students in the 
renovation of key communal areas of the boarding house, as well as provide senior boarders with 
more scope to cook for themselves. A new Bursary Hardship Fund has been created, enabling Lord 
Adonis House to cater for day students when they are in a time of need. 
Our projected balance for the end of the 2015/16 academic year is healthy and will allow further 
maintenance and development of the boarding provision. 
Trips and activities are organised regularly to support the social and emotional development of our 
boarders. Every Saturday has seen either a social, sporting or cultural trip take place and we have 
offered an array of activities during each school night of the year. Four case studies have been 
undertaken which further evidence the positive impact that boarding life at The Harefield Academy 
has had on students.  
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              Key Improvement Priorities 
 

Area KIP (maximum 3 per area) Target 
Date 

Lead 
person 

CPD requirements Cost Autumn term Update Spring Term Update 

The overall 
experiences 
and progress 
of children 
and young 
people. 

Development of Success and Dreams, 
Learning Walks and reporting cycle. 

10/16 ODU Research to include 
visit to a SBS 

£50   

Ensure that school facilities are 
available to boarders for evening and 
weekend enrichment programme. 

10/16 THR Nil £0   

The quality of 
care and 
support. 

Commence in-house catering to 
ensure that food provision is 
improved. 

02/17 ODU 
SMP 

Nil £50,000   

Detailed CPD for the incoming Matron 
to ensure that practice is of the 
highest order. 

12/16 ODU 
MCF 

BSA seminars and 
conferences 

£1,000   

How well 
children and 
young people 
are 
protected. 

School gates adapted to ensure 24/7 
security. 

10/16 ODU 
SMP 

Nil Quote 
needed 

  

Behaviour policy tweaked to reflect the 
evolution of our systems. 

09/16 ODU 
and 
HPs 

Nil £0   

The impact 
and 
effectiveness 
of leaders 
and 
managers. 

Programme of termly visits organised 
for the Governor responsible for 
boarding, to include targeted areas for 
scrutiny. 

11/16 ODU 
OSF 

Governor to attend 
Safeguarding and 
Governor BSA seminar 

£360   

Principal and Vice Principal to keep 
updated with latest boarding news and 
changes to legislation. 

On-
going 

MOT 
OSF 

BSA seminars: 
Safeguarding, a Legal 
update; BSA Heads’ 
and Deputy Heads’ 
Conferences 
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6. Whole School Line Management Overview 
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8. Responsibility summary charts 

 

 
 

 
 

THA SLT Responsibilities’ Summary 

Tash Moriarty (MOT) - Principal 

 Strategic intent  

 Recruitment and Retention 

 GB  

 LA links (HASH) 

 Staffing structure 

 Staff welfare  

 School policies 

 School Evaluation & Improvement Planning 

 Ofsted 

 PR 

 Compliance/website 

 LM of Academy Manager 

 LM of Data/exams 

 LM of VP 

 LM of HR 

 LM of Sixth Form 

 LM Safeguarding (DSL) 

 LM of IT strategy 

 LM of APs (TIH, MOP, KAA) 

Fiona O’Sullivan (OSF) – Vice Principal 

 Teaching and Learning 

 Learning Walks  

 CPD 

 Line Management 

 Whole school and subject reviews 

 Performance management (Teaching staff) 

 NQTs 

 Trainee teachers 

 LM of APs (DAL, GOA, WIN) 

 LM of Boarding 

 LM DOL English and Maths 

 LM Specialism                                                                                   

Paula Monaghan (MOP) – AP (Inclusion) 

 Inclusion  
- SEND 
- Diversity 
- EAL 
- PP  

 Alternative Provision 

 LM of LRC 

 LM of SENCO and Inclusion Manager 

 Exclusions/Managed moves (with KAA) 
(Coe) 

Uthman Odutayo (ODU) – AP Director of Boarding 

 Director of Boarding 

 Academy/LAH links 

 Interventions/Narrowing the Gap 

 Careers/AIG/Pathways 

Louise Davey (DAL) – AP (KS3/Student leadership) 

 Oversight of KS3 

 Options process (AIG) 

 Transition 

 Student leadership 

 LM MFL 
(Navratilova) 

Anish Karadia (KAA) - AP (Behaviour/Student Engagement) 

 Behaviour 

 LM of SMS  

 Admissions 

 Attendance/Punctuality 

 Rewards, praise and sanctions  

 Managed moves/Exclusions (with MOP) 

 Behaviour in community                                                                  (Lewis) 

Nicky Williams (WIN) – AP (VPA, ARR) 

 Head of VPA 

 Assessment , recording & reporting  

 Assessment for Learning 

 Homework 

 Marking 

 Target setting/Raising aspiration 

Amanda Gordon (GOA) –AP (Literacy/Cohesion) 

 Whole school literacy 

 Parental engagement/voice 

 Parents evenings 

 Assemblies 

 Community  

 Enrichment 

 LM Technology                                                                          (Redgrave) 

Lloyd Littlewood (LIL) – AP and Director of Sports Specialism 

 Director of Specialism 

 LM Science 

 LM Head of Sport 

 Whole School Calendar 

 Staff Duties 

Helen Timmins (TIH) –AP (KS4/Curriculum) 

 Curriculum  

 Curriculum &Staffing Analysis 

 Options (choices)  

 Timetable   

 Oversight of KS4 

 LM DOL Humanities 

 LM Assistant Curriculum Manager                                                  (Pelé) 

Carmel Brady (BRC) - Director of Sixth Form 

 Director of Sixth Form 

 KS4 to 5 AIG 

 Year 12 work experience 

 LM to Cover supervisors 

 Wider participation (University visits) 
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THA School Management Administration Responsibilities’ Summary 

Carol Reynolds (REC) - PA to Principal 

 PA support to the Principal 

 LM PA VP/SLT Strategic Support  

 Quality Control 

 Whole School Calendar 

 Website updates/compliance 

 Sponsors support/links 

 WFC ticket management 

 Events 

 Academy Manager Support 
 
 
______________________________________ 
 

Caroline Williams (WIC)  
– PA VP/SLT Strategic Support 

 Support to TIH to include: Curriculum-
KS4/Options/Timetable/Completing TT changes 
on SIMS for new students, changing TTs and 
allocating set changes. 

 Support to DAL to include: Curriculum-
KS3/Transition/Student-Leadership 

 Support to GOA to include: Parent-
engagement/Parent-evenings 
Assemblies/Community/Enrichment 

 Strategic support to KAA 

 School Photography Portraits 

 Events 
______________________________________ 

 
Gaynor McCallum (MCG)  

– PA VP/SLT Strategic Support  

 PA portfolio support to VP to include: 
T&L/CPD/PM/Assessment/ITT 

 Support to ODU to include: Boarding/Careers 

 Support to WIN to include: 
Assessment/Homework/Target-setting 

 Humanities Admin 

 Events 

Tracy Ridley Young (RIT) - HR Manager 
 LM Admin/SMSA/Reception  

 Staff Support/Staffing Issues 

 Contractual changes/processing 

 Absence Returns  

 School Workforce Census 

 OH Referrals/Return to Work meetings 

 Staff Records 

 Single Central Register 

 New Staff Induction 

 Probation Periods 

 Performance Management (support staff) 

 HR Policies 

 Job Descriptions 

 Staff Recruitment 

 Mediation 

 Staff Handbook 

 Staff Lanyards (with BRK) 

 Daily Cover (with OBK) 

Peter Smith (SMP)  
– Academy Business Manager 

 LM of Finance 

 Oversight of Financial management.   

 Risk management (including Business 
Continuity Plan) 

 School environment/site development 

 Health & Safety 
- Committee meetings  
- Policy 
- Training 

 Contracts and insurance 

 Project procurement and management  

 Fire Drills/Evacuation 

 EVC for visits and journeys 

 Lettings 

 Transport links 

 Premises/Bouygues 

Usha Ayyar (RAU) - Finance Manager 

 Financial procedures and policy  

 Compliance with Financial Regulations. 

 Budgets/Cash Flow Forecast/Analysis of 
Monthly reports.  

 Maintenance of all Academy/LAH accounts 

 VAT returns. 

 Internal/External Audit. 

 Preparation of Statutory Accounts 

 LM of Finance team 

 Payroll/salary/pension 

 EFA returns 

 Annual accounts 

Karen Bradley (BRK) – Reception (Senior) 

 English/MFL Admin 

 Maths Admin 

 Newsletter 

 Manage minibus bookings 

 Manage meeting room bookings 

 Front of House security 

 Staff lanyards (with RIT) 

Helen Howley (HOH)  
– Senior Data and Exams Manager 

 Exams 

 Assessment 

 Census 

 SISRA 

 FFT 

Karen Weller (WEK) – Senior Finance Assistant 
 Payroll 

 Trips 

 Boarding  

 Bank Statements 

 Sales Ledger 

 Banking 

 Training 

 Credit card reconciliation/control 

 Curriculum budget monitoring and 
department spends 

 Preparation of month end reports  

 Insurance claims 

Lorraine Donnelly (DOL) – Reception 

 Attendance Admin 

 Staff Bulletin 
 Technology Admin 

 Maths Admin Support to BRK 

 Front of House security 
 

Georgina Theobald (THG)  
– Data and Exams Manager 

 Exams 

 Assessment 

 Class Charts 

Kelly O’Brien - (OBK) - Admin Support 

 Daily Cover (with RIT) 

 Specialism Admin 

 PE Admin 

 VPA Admin 

 Sixth Form Admin 

 Science Admin 

Emma Ellis (ELE) – Admin Support 

 SEN/Inclusion Admin 

 EAA Admin 
 EAL Admin 

 TA Support 

Libby Richards (RIL) – Finance Assistant 

 Invoicing 

 Petty Cash 

 Purchase Orders 

 Supplier Statements 

 Upload BACS 

 Banking 
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THA Student Management/Administration Responsibilities’ Summary 

Karen Ashworth (ASK) - Student Services  

 First point of call for all students’ needs and parents’ enquiries. 

 Parent Pay, all student related payments, i.e. Trips, Equipment, 
Music, Food Tech, Exams, etc. 

 Take all ‘on call’ calls from teachers, assist by sending a SM or 
personally going to the class to remove a student to the shadow 
structure room. 

 Receive all confiscated phones, log, monitor and call parents to 
collect. 

 Administrate lockers, codes and report broken lockers to Site Staff. 

 Temporary Bus Passes (not Oyster) 

 Log Sanctions/Rewards 

 Reward Certificates 

Karen Raper (RAK) Trudy White (WHT) Cecelia Bolger (BOC) Nicky 
Sweeney (SWN) Ria Booker (BOR) 

 - Student Managers 

 Line manage the Tutors who work within their House and ensure 
that designated routines are followed during Tutor Time. 

 Monitor, alongside Tutors, the behaviour of the students in their 
House and their academic progress. 

 Put Interventions and support in place when needed. 

 Lead on all matters pertaining to Child Protection of the students 
within their House and liaise directly with the DSL. 

 Work alongside the Admissions Officer and support the Transition 
process. 

 Monitor and support students with their applications for Post-16 
education. 

Kate Barrett (BAK) – Designated Safeguarding Lead 

 Designated Lead for Safeguarding  

 Oversight of Safeguarding training and procedures. 

 Oversight of mentoring and referrals to THA Counsellor and/or 
CAMHS. 

 Coordinator of concerns/referrals as appropriate with identified 
services for children and families. 

 Lead Professional where appropriate for external agency 
support for students. 

 LM Student Services 

 LM Welfare 

Dawn Bermingham (BED) – Student Services 

 First point of call for all students’ needs and parents’ enquiries. 

 Take all ‘on call’ calls from teachers, assist by sending a SM or 
personally going to the class to remove a student to the shadow 
structure room. 

 Administrate lockers, codes and report broken lockers to Site Staff. 

 Receive all confiscated phones, log, monitor and call parents to 
collect. 

 Temporary Bus Passes (not Oyster) 

 Liaise with parents sending In-Touch letters, phone calls 
home regarding behaviour issues, confiscations, log on class charts, 
scan SM check lists and add to Ofsted file. 

 Set detentions for staff when required, liaise with SMs, run daily 
reports, forward to SMs and APs informing of student, reason, 
teacher, time and place where detention to be sat, monitor un-sat 
detentions, put in place learning contracts when necessary. 

 Log Sanctions/Rewards 

 Reward Certificates 

Elaine Down (DOE) – Admissions/Attendance/Exclusions  

 Manage all attendance issues (working with various outside 
agencies and other professionals) 

 Exclusions 

 Appeal panels 

 Admissions 

 Leavers data 

 Free School Meals 

 Clerk to Governors 
 

Carol Pertl (PEC) - Welfare 

 Welfare 

 Key categorisation/recording 

 Organise Health training for Staff Inset days 

 Deliver vital health information regarding our students during 
Inset days – students especially with Health Care Plans 

 Co-ordinate and organise all immunisations at THA by Hillingdon 
Health team. 

 Work closely with the DSL and Attendance Lead regarding 
Attendance and Safeguarding concerns. Present at Attendance 
Panels when required. 

Tracy Hawkwood (HAT) – Student Support Manager  

 Cover for RRR and Student Managers 

 Cover for Reception 

 Duty manager (lunch and break) 

 Behaviour admin to include: Collating referral slips and log 
to class charts; collate detention slips and ensure they are 
checked on class charts 

 

Jo Shepherd (SHJ) (Lead) & Alison Cooney (COA) - Cover 
Supervisors 

 Providing cover for lessons when teachers are absent 
 Ensuring sufficient work is supplied for Cover lessons 

 Facilitating the logistics of the cover work each morning including 
the training, induction and support of other Cover Supervisors. 

Vanda Hewett (HEV) - LRC 

 Manager of the LRC 

 Administer of Accelerated Reading 

 Coordinator for Book Awards 

VPA/DT/Science Technicians 

 Responsibilities and line management defined within relevant 
subject areas. 

SMSA 

 Supervise Café area at lunchtime 

 Staff room support duties 
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9. Glossary 
 

2i/c Second in charge 

ABM Academy Business Manager 

AfL Assessment for Learning 

ALPS Active Learning Practice for Schools 

BSA The Boarding Schools’ Association 

BTEC Business and Technology Education Council 

CAT Cognitive Abilities Tests 

CLT Curriculum Leadership Team 

CPD Continuing Professional Development 

DOL Director of Learning 

DSL Designated Safeguarding Lead 

DTF Dry Training Facility 

EBacc English Baccalaureate 

EFA Education Funding Agency 

EHCP Education, Health and Care Plan 

EPQ Extended Project Qualification 

FTE Fixed Term Exclusions 

GCSE General Certificate of Secondary Education 

HASH Hillingdon Association of Secondary Headteachers 

HCTSA Harrow Collegiate Teaching Schools Alliance 

HE Higher Education 

HOD Head of Department 

IAG Information, Advice and Guidance 

ICT Information and Communication Technology 

IT Information Technology 

KIP Key Improvement Priorities 

KS3/4/5 Key Stage 3/4/5 

LA Local Authority 

LADO Local Authority Designated Officer 

LGBT Lesbian Gay Bisexual and Transgender 

MASH Multi Agency Safeguarding Hub 

PAD Progress and Development 

PASS Pupil Attitudes to Self and School 

PE Physical Education 

PLT Pastoral Leadership Team 

PP Pupil Premium 

PSHE Personal, Social, Health and Economic  

RAISE Reporting and Analysis for Improvement through school Self-Evaluation 

RE Religious Education 

SATS Standard Attainment Tests 

SBS State Boarding School 

SEND Special Educational Needs and Disability 

SENCo Special Educational Needs Coordinator 

SKIP Self-Evaluation and Key Improvement Priorities 

SLT Senior Leadership Team 
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SMSC Spiritual, Moral, Social and Cultural   

SOL Scheme of Learning 

T&L Teaching and Learning 

TA Teaching  Assistant 

THA The Harefield Academy 

UCAS Universities and Colleges Admissions Service 

Staff Codes used 

BRC Carmel Brady – Director of Sixth Form 

DOE Elaine Down – Admissions, Attendance, Exclusion Officer 

KAA Anish Karadia – Assistant Principal, Behaviour 

DAL Louise Davey – Assistant Principal, KS3/Student Leadership 

MCF Fiona McLeod – Senior LAH Houseparent  

MOP Paula Monaghan – Assistant Principal, Inclusion 

MOT Tash Moriarty - Principal 

ODU Uthman Odutayo – Assistant Principal, Director of Boarding 

OSF Fiona O’Sullivan – Vice Principal 

RAU Usha Ayyar – Finance Manager 

SMP Peter Smith – Academy Business Manager 

THR Rhys Thomas – LAH Houseparent 

TIH Helen Timmins – Assistant Principal, KS4/Curriculum 

WIN Nicky Williams – Assistant Principal, VPA 

 


