
The Harefield Academy Pupil Premium Strategy Statement 2020-21 

School overview 

Metric Data 

 School name The Harefield Academy 

Pupils in school 349 (years 7-13) 

Proportion of disadvantaged pupils 30.37% Pupil premium (106) 

25.21% (88) FSM 

0.84% (3) Service children 

4.0% (14)   Students with CP/CIN 

0.57% (2) Students who are young 
carers 

Pupil premium allocation this academic year 
(2020-21) 

£ 98,365 

Academic year or years covered by statement 2020-21 

Publish date October 2021 

Review date October 2022 

Statement authorised by Tash Hurtado 

Pupil premium lead Paula Monaghan 

Governor lead Wayne Mangan 

Disadvantaged pupil performance overview for last academic year 

Progress 8 -0.7 

Ebacc entry  12% 

Attainment 8 3.72 

Percentage of Grade 5+ in English and maths 44.4% 

Strategy aims for disadvantaged pupils 

Aim Target Target date  

Progress 8 -0.36 2021 

Percentage of Grade 5+ in 
English and maths 

55% 2021 

 

Attendance  97% 2022 
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Teaching priorities for current academic year 

Measure Activity 

Create a curriculum delivery that 
ensures the overt and repeated 
delivery of key concepts and vo-
cabulary by embedding recall and 
retrieval in all lessons.  
 
 
 
 
 

 
 

 

 

 

 

 

 

 

All teachers are involved in developing and evaluating Fac-
ulty Development plans to promote consistency of content 
and delivery across curriculum areas align to SDP and pro-
mote improved outcomes for disadvantaged students. 
 
Planning includes overt reference to links between curricu-
lum subjects promoting transferable skills, reference to di-
versity in terms of subject history and in future possible ca-
reers. 
 
Monitoring impact of sequencing and new schemes of 
learning through Learning Walks has a focus on supporting 
further development of the curriculum, to address key con-
cept delivery and gaps in knowledge.  Clear feedback for 
each teacher to explore impact and plan for next step im-
provement. 
 
Ensure that recommendations for student removal from a 
curriculum subject are not caused by curriculum choice, les-
son structure or delivery and that the intervention is planned 
and routinely, short term (6-12 weeks) with phased return to 
normal curriculum to minimise disruption attaining core aca-
demic knowledge/skills. 
 
Use of Oracy development programme led by English but 
employed by all teachers. 
 
Provision of revision guides/textbooks as visual proximal 
aids for GCSE groups 

Create a robust, planned se-
quence of formal assessment 
alongside formative information 
from Pupil Passports/Provision 
Plans and use this to inform all 
levels of planning to address mis-
conceptions and gaps across the 
curriculum and drive attainment 
for disadvantaged students such 
that they attain in line with their 
peers. 

Data Capture dates published to all staff and incorporates 
routine assessment weeks for all key stages. Increased 
assessment points used to assess issues caused due to 
C19 restrictions and enable implementation of adaptive 
planning and teaching. Monitored via Learning Walks/FDP 
reviews with SLT in response to data from testing ses-
sions.  
 
All staff access, and in planning, make use of information 
in Pupil Passports and Provision plans referencing partic-
ularly exam access arrangements and recommended 
strategies for reasonable adjustment, this over and above 
the school’s SCERTS commitment informed, lesson struc-
ture. 
 
Planning and delivery reflect adaptive teaching through 
use of tracked data gleaned from regular in class formal 
testing regime. 
 
Use of Seneca and GCSE pod to support independent 

learning and reinforcement, increased ‘quick’ testing with 

trackable data and immediate feedback to students. 
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All staff clearly convey high ex-

pectations of attitudes to learning 

from all students through use of 

positive language and a reward 

driven culture that challenges stu-

dents and prepares them to be-

come confident, resilient, and in-

dependent learners. 

 

A culture of high expectation in all classrooms under-
pinned through effective use of rewards driven by student 
achievements based on their own abilities and efforts. 
 
Teachers access a comprehensive range of CPD to sup-
port improved content and delivery of lessons focussing 
on retention of knowledge and skills by developing strate-
gies to improve working memory and developing long 
term memory sequenced across all key stages and curric-
ulum areas. 
 
Teachers access specific CPD pertaining to improved 
achievement for White British Disadvantaged, boys, stu-
dents with challenges in literacy, particularly breadth and 
depth of vocabulary. 
 

Faculty CPD sessions focus on the quality of education 
and aspects of departmental FDP’s with improvement in 
attainment for disadvantaged groups highlighted. 

Existing gaps in 
knowledge/vocabulary/cultural 
capital and poor attitudes to 
learning are addressed. 

Planned approach to low stakes testing and formal 
testing with timely and informative feedback to allow 
students to improve literacy skills, working and long term 
memory, subject knowledge and links with other subjects 
and metacognition. 

Monitoring of implementation via Walks/Faculty reflection 
time/Learning/Book Looks. 

High expectations modelled and supported by lesson 
structure designed to support students to achieve via; 
integral chunking, routine use of visual proximal aids, 
overt teaching of vocabulary including etymology, positive 
reinforcement via use of reward system, planned 
reasonable adjustments via reference to Pupil Passports. 

Projected spending £33,895 

 

Targeted academic support for current academic year. 

Measure Activity 

Baseline testing to be repeated at 
specific intervals to monitor 
progress more accurately. 
 
 

CAT tests done with all routine and in year admissions. 
Checked for all showing concern at end of year 9. 
Lucid Exact done with all routine and in year admissions. 
Checked for all year 7’s and those of concern at end of 
each academic year. 

Maintenance of Integrated 
Learning Centre (ILC) for  
bespoke interventions to support 
intervention from external 
agencies: SALT/OT/HI/ and 
where historic removal from 
lessons has occurred. 
 
 

Provision in lessons of suitable reasonable adjustments and 
SCERTS based supports to better improve provision for 
vulnerable students. 
Planned and time limited intervention where a subject is 
causing anxiety, student following curriculum while in ILC 
Provision of allocated times to allow access to online 
working for homework/coursework completion or support 
via TA. Attendance here where detentions occur for lack of 
homework. 

Introduction of Lexia ‘Power Up’ 
 

Students identified from Lucid Exact baseline test on entry 
as having literacy concerns follow bespoke programme, 
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supported d by trained TA in the Independent Learning 
Centre. Additional groups for EAL students and those with 
dyslexia. Expand to support disadvantaged students to 
narrow gaps in vocabulary, grammar and comprehension. 
Progress monitored weekly by TA’s and reviewed half 
termly with AH-Inclusion. 
Use of data to inform referral for SEND diagnostic testing 
where indicated. 
Individual/group sessions as appropriate to fulfil activities 
supplied by external therapists to improve outcomes. 
Study plus group continuing with lessons in the ILC based 
on Lexia and numeracy work supplied from maths 
department to address areas of weakness. 

Monitoring attitudes to learning 
via reward/sanctions, data cap-
tures and teacher referral. 
 

Maintain modified use of internal isolation to ‘reflect, reset, 
restore’ where alignment with behaviour system is not 
adhered to help reduce FTE. 
Proactive use of Pupil Passport for all disadvantaged 
students to allow teachers to include reasonable 
adjustments as routine part of lesson planning.  
Early use of Pastoral Support Plans to reframe expectations 
for students and with parents. 
Designated member of staff to mentor students on PSP. 
Where indicated use monitoring of PSP to produce planned 
offer of Managed Move where student fails to progress 
socially/academically within school via other interventions. 
Maintain reduced places at Jubilee Academy to facilitate 
respite or permanent placement where this is deemed to be 
most supportive for improving progress. 

Increasing cultural capital through 
the provision of virtual 
experiences 
 
 

Provide exposure to wider cultural experiences through 
planned ‘virtual trips’ for each year group. 
Use of broader activities set virtually to eb completed offline 
giving students exposure to craft/wellbeing/home science 
etc. experiences. 
Planned assembly themes to further ‘broaden horizons’, 
maintained virtually. 

Oracy as part of the whole 
curriculum 

Oracy programme introduced for years 7-9 to improve skills 
in communication and the use of language, seeking to 
further improve range of vocabulary. 
CPD for all staff and middle leaders to ensure approach 
embedded across all subjects 

Planning for high quality 
teaching 

Effective curriculum planning allied with comprehensive 
CPD programme, staff access to Pupil Passports and 
Provision plans. 
Continued expectation to use elements of SCERTS 
programme adopted by school, monitored via Book 
Looks and Learning Walks. 

Barriers to learning these 
priorities address 

Poor literacy. 
Poor emotional regulation. 
Poor ability to take responsibility for own 
actions/disaffection with learning. 
Limited cultural capital. 

Projected spending      £41,120 
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Wider strategies for current academic year 

Measure Activity 

Improved attendance to be in line 
with non-disadvantaged students 

Maintain use of refined flow chart procedures to monitor 
and follow up student attendance. 
Maintain early and increased parental/carer contact. 
Early and exploration of possible SEND need through 
student/parent/carer voice and referral for broad 
screening for high incidence SEND. 
Provision of financial support where this is leading to non-
attendance e.g., uniform/materials. 
Designated Student Manager monitoring and driving 
‘relentless pursuit’ approach to improving attendance. 
Close liaison with Hillingdon Participation Team. Maintain 
Key Worker strategy for communication with student and 
family. 
High profile approach to supporting mental health via 
assemblies/PSHE/online/staff CPD. TA training as ELSA 
aiming to do individual and group support interventions 
with identified individuals. 
Use of external agencies for further support for families. 
High emphasis on the Pastoral Team working jointly with 
full information – change to devolved DSL team with 
identified leads. 
SMs monitor FSM usage. 
AH-Inclusion responsible for National Scheme for FSM 
vouchers to ensure disadvantaged families have access. 
Students supported via welfare where circumstances 
change rapidly leading to lack of food in school. 
Provision of food banks. 
Use of ILC for re-integration or for start/end of day or 
support through period of mental or physical ill health. 

Improved attitudes to learning, 
self-confidence and resilience 
through effective use of 
behaviour for learning systems, 
modelling language and 
behaviours of self-regulation. 
 
 
 
 
 
 
 
 

Use of year group action plans to tie in with Departmental 
action plans, using forensic analysis of data to identify 
key students or areas which lead to poor attitudes to 
learning. 
Disadvantage students form core focus in all PLT/CLT 
agenda 
Weekly updates to staff via PLT and CLT of planned and 
emerging priorities. Keeping disadvantaged cohorts at 
the centre of all plans 
Regular and repeated contact with home to triangulate 
intervention  
Immediate follow up to parental feedback following data 
capture surveys to ensure potential problems are 
examined and rectified where appropriate. 
Active use of the language around emotional regulation 
by all staff. Students carry emotional regulation cards and 
staff are fully conversant with students who have them 
and best ways to support those students. Follow up via 
SEND team/Pastoral team where incidents occur, 
reframing and resetting above sanction where 
appropriate. 
Students whose attitude to learning is consistently 
positive and shows sustained engagement are rewarded 
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through a robust and values driven strategy and receive 
recognition through the Head teachers’ breakfast, 
Student of the week and HOY end of term assemblies to 
promote this high expectation. 

Continue to develop and refine 
strategies to ensure further 
reductions in exclusions for 
disadvantaged students 

PLT recalibration of C5+ referral routes and revised trigger 
system to ensure the provision for appropriate ‘internal solu-
tions’ for C5+ behaviours and de-escalate at earlier point.  
Staff training on provision planning and application of rea-
sonable adjustments. 
Ongoing mental health need focused CPD to normalise the 
use of positive communication and employment of tech-
niques for addressing triggers of impulsive behaviours. 
consolidation of SCERTs programme collaboration at De-
partment level, to develop positive social communication 
and foster a culture of support resulting in independence 
and enquiry in learning. 
Maintain use of Speakeasy for intervention with students 
who have disaffection with school. 
Use of Jubilee Academy placements where a period of res-
pite in a smaller environment can support resetting attitude 
to learning. 
Active use of STARS activities to promote the cascading of 
stakeholder messages related to respect and referral 
routes. Serving to also provide high profile opportunities for 
all students to influence the strategy for promoting attitudes 
to acceptance and diversity. 
Ensure opportunities to celebrate success are diverse al-
lowing access to all; Jack Petchey /Celebration evenings 
embrace diverse school cohort. 

Barriers to learning these 
priorities address 

Poor attendance leading to gaps in knowledge/poor 
social communication/self-esteem etc.  
Student required to support family e.g., sibling care. 
Housing; lack of space or permanent residence 
Poor diet or lack of food 
Low self-esteem or lack of aspirational goals 

Projected spending 
£23,350 
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Monitoring and implementation 

Area Challenge Mitigating action 

Teaching 

Staff have the skills and 
equipment to deliver lessons in 
line with curriculum development 
plans and to maintain support for 
disadvantaged students.  
 
 
 
 
 
 
 

Several training sessions on the use of 
Google meet. 
Faculty time to allow support in 
acquiring technical skills and 
development of lesson structure and 
sequencing designed to ensure 
regular features of recap and recall 
(knowledge and skills) as well as 
delivery of new concepts and skills. 
Maintain and extend efficacy via; 
parental/student surveys, monitoring 
engagement with lessons. Analysis of 
outcomes at every data capture. 
Virtual/physical book looks – 
monitoring feedback. 

CPD continues to be delivered 
effectively. 
 
 

Planned CPD programme which 
maintains focus on putting 
disadvantaged students at the heart of 
lesson planning by giving training on 
frequent areas of need which provide 
a barrier to learning; aspects of 
literacy/working memory/SEMH/ASD. 
CPD delivered in small groups or 
remotely, targeting development in 
provisions to address areas of need 
and to address existing gaps which 
may be aggravate by measures 
introduced due to C19. 
Focus remains on delivering high 
quality teaching in whatever medium is 
in place. 

Data is used effectively to allow 
adaptive planning and teaching. 
 

Data is reviewed by SLT and DOLs, 
actions put in place via Faculty 
feedback and planning. 
Data is reviewed by Governors as 
standing item on agendas. 
Designated Governors for PP and 
SEND review progress against targets 
with AH – Inclusion and in terms of 
cost effectiveness. 
 

Reducing number of exclusions for 
disadvantaged students 

Modification of the Behaviour policy. 
Introduction of Pupil Passports for all 
Pupil Premium eligible students to 
raise awareness of students. areas of 
strength and weakness and highlight 
preferred way of working. 
CPD around reasonable adjustments 
and working with underperforming 
groups. 
High emphasis on attitude to learning in 
both classes and during parental 
contacts. 
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Targeted 
support 
 

TA support availability. 
 
 
 
 
 
 
 
 
 
 

Maintenance of the Integrated Learning 
Provision in a highly bespoke format. 
Frequent review of student progress 
and teacher feedback to facilitate 
targeted intervention via in class 
support or withdrawals sessions on a 
time limited basis. 
 
Regular parental communication 
ensuring purpose of intervention and 
scale is understood and reviewed. 
 

Lack of engagement with online 
learning possibly due to lack of IT 
facilities or connectivity within 
student homes 
 

Building on initial Government IT 
support programme. 
From initial review with 
parents/students in 2020, redundant 
staff laptops restored and gifted to 
targeted students. 
Parental survey of IT equipment and 
connectivity available in the home to 
establish need. Followed up with 
monitoring of access to online work. 
 
Rigorous use of Government scheme 
to support with provision of 
laptops/routers/data. 
 
During periods of lockdown, 
disadvantaged students and 
particularly those where engagement 
with live lessons is poor or 
inconsistent, receive weekly pastoral 
checks, advisory e mails on 
connectivity, feedback from teachers. 
Routinely maintain clear 
communication with 
home/students/academic and pastoral 
teams in respect of needs of students. 
Work with charities/private individuals 
supplying hardware or donations to 
further support disadvantaged 
students. 
 

Introduction of reading programme 
from Lexia ‘Power Up’ 
Attitudinal student-centred barriers 
to learning or aspiration/goal 
setting. 
 

Trial in Nov/Dec. Implement more 
widely from after February half-term 
due to Covid 19 restrictions. 
 
Continue with the provision of 
Speakeasy 1:1 support to work on 
students attitudes to 
learning/self/social. 
Continue to employ issue and 
widespread referral to SCERTS 
emotional regulation cards. 
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Wider 
strategies 

Student’s communication skills, 
emotional regulation and working 
memory skills. 

Continue to use of aspects of the 
SCERTS programme to support and 
improve student’s communication 
skills. Planned programme of CPD. 
Monitoring via Learning Walks and 
discussion in Faculty meetings., 
emotional regulation and working 
memory skills. 

Further improving attendance 
 
 
 
 
 
 
 
 
 
 

 
 
 

Designated Student Manager 
monitoring and driving ‘relentless 
pursuit’ approach to improving 
attendance. Close liaison with 
Hillingdon Participation Team. 
Maintain Key Worker strategy for 
communication with student and 
family. 
High profile approach to supporting 
mental health via 
assemblies/PSHE/online/staff CPD. 
TA training as ELSA. 
Use of external agencies for further 
support for families. 
High emphasis on the Pastoral Team 
working jointly with full information – 
change to devolved DSL team with 
identified leads. 
During lockdown approach centred on 
online engagement of students with 
rapid follow up to parent and student. 

Review: last year’s aims and outcomes  

(Factoring in the impact of Covid-19) 

Aim Outcome 

 
Introduce and 
monitor a 
curriculum that 
provides a broad 
range of 
opportunity 
within the 
school’s context 
and which is 
planned 
sequentially to 
allow use of prior 
knowledge.  

 
Strong emphasis 
on the inclusion 
of trips and 
experiences 
designed to 
improve the 

  

 

GCSE Outcomes 2016-17 2017-18 
2018-

19 
2019-20 

Grade 4 or better in 
both Maths and 

English 
48.9% 54.5% ↑ 63%↑ 67.4↑ 

Grade 5 or better in 
both Maths and 

English 
30.4% 31.3%↑ 44%↑ 47.2↑ 

% achieving at least 2 
Grade 4’s and above 

in Science 
33% 50%↑ 68%↑ 72.1↑ 

Attainment 8 3.86 3.96↑ 4.38↑ 4.65↑ 

Progress 8 -0.85 -0.67 ↑ -0.64 ↑ -0.26↑ 
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cultural capital of 
students by 
prioritising the 
inclusion of 
disadvantaged 
students. 
 
There is 
sufficient recap 
of core 
knowledge to 
allow students to 
fill in gaps and 
adequate 
challenge to 
allow students to 
excel. Monitoring 
of gaps in 
attainment 
shows a 
significant 
decrease in gap 
by 2020. 
 

 

 

 

 

 

 

 

 

 

 

 

Achieved: The school has seen 4 year trend in improvement in overall 
GCSE outcomes. Overall, there has been improvement year on year in both 
P8 and attainment for the PP cohort.  

Sixth Form 
Outcomes 

2016-17 2017-18 2018-19 2019-20 

Level 3 Value 
Added Overall 

-0.1 0.0↑ 0.35↑ 0.63↑ 

Overall 
Attainment 

C- C↑ C+↑ B-↑ 

ALPS Score 
 

6 
(Satisfactory) 

5↑ 
(Good) 

3↑ 
(Excellent) 

1↑ 
(Outstanding) 

Students needs 
that affect 
learning are 
identified early 
and supportive 
measures put 
in place and 
monitored. 
Maintenance of 
Integrated 
Learning 
Centre (ILC) as 
a support hub.  
 
To Ensure that 
where 
alternative 
provision is 
offered for 
disadvantaged 
or SEND 
students this 
does not 
disadvantage 
students in 
attaining in core 
academic areas 
to support them 
moving into 
new pathways.  
 

 
In 2019-20 100% disadvantaged students gained access to Further Education,  
Apprenticeship or employment. 
 
No students required support via Work Experience on 2019-20.  
 
3 disadvantaged students were placed At Jubilee Academy. 
1 completed their GCSE’s successfully and progresses to college. 
1 returned to complete her GCSE’s successfully at THA. 
1 returned successfully to mainstream following a respite placement. 
 
All student in the year 11 Study Plus group successfully gained their CoPE 
qualification. 
 
Progress was seen but not formally monitored in students undertaking literacy 
intervention in the ILC. 
 
41% of all students supported via ILC were PP. All able to return to main-
stream lessons following interventions. 
 
Partially achieved: No students required WEX. All students admitted in year 
/returning from long term placement at Jubilee Academy were successfully 
supported to eb able to complete their GCSE’s. Support for students 
experiencing anxiety were supported to be able to return to mainstream 
lessons. Need to formally track progress of students on interventions, 
introduction of Lexia ‘Power Up’ proposed for 2020-21 to support literacy 
improvement and allow regular progress checks. 

PP 
Outcomes 

PP 
(P8) 

PP 5x 
4/C+EM 

PP 
English 

4+  

PP 
English 

5+ 

PP 
Maths 

4+ 

PP 
Maths 

5 + 

2019 - 20 -0.7 44.40% 70.40% 40.70% 55.60% 40.70% 

2018 - 19 
-

0.86 
30.80% 61.50% 26.90% 50.00% 23.10% 

2017 - 18 
-

1.12 
29.40% 52.90% 32.40% 44.10% 26.50% 

2016 - 17 
-

1.42 
7.9 39.50% 21.10% 31.60% 13.20% 
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Improved 
attendance to 
be in line with 
non-
disadvantaged 
students. 
 
 
 
 
 
 
Improved 
attitudes to 
learning, self-
confidence and 
resilience. 
 

Partially Achieved: Attendance end of year figure 2018-19 of 93.20%, 
showing impact of attendance developments when reviewing a data set 
across a full academic year, prior to the impact of the pandemic.  This was 
sustained through the Autumn term of 2019 and the year-end figure at the 
point of school closure in March 2020 was 92.5%.  Whilst this is lower than 
the previous academic year, it is significant to note that the figure is reflective 
of context of COVID having a negative impact on attendance from February 
2020. 
 
Chosen aspects of SCERTS established supportively as routine in most 
lessons impacting on student engagement and behaviour for learning. 
52% of students attending support via Speakeasy intervention were eligible 
for Pupil Premium. 
  
The number of fixed term exclusions fell again compared to 2018-19.  The 
rate of FTE across the school was 6% compared to a national figure of 9.4%. 
For the Pupil Premium eligible cohort, the rate was 5.43% compared to a na-
tional rate of 1% and against the non-PP cohort rate of 3%.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Achieved: Improved attitudes to learning as reflected via exclusions showed 

significant improvement although this must be viewed against the backdrop of 

C19 restrictions. 

Data capture shows improvement in Attitudes to learning for all PP cohorts ex-

cept year 11. This against a backdrop of a challenging learning environment. 

 

Year 7 

 Other PP Total  
Attitudes 37 25 62 Gap 

Average Y7 DC2 
  

 0.00 

Average Y7 DC1 3.15 3.17 3.16 -0.02 

Year 8 

Attitudes 39 26 65 Gap 

Average Y8 DC1 3.22 3.59 3.37 0.37 

Average Y7 DC2 3.33 3.10 3.24 -0.23 

Average Y7 DC1 3.44 3.36 3.41 -0.08 

Year 9 

Attitudes 51 17 68 Gap 

Average Y9 DC2 3.21 2.96 3.15 -0.25 

Average Y9 DC1 3.22 2.93 3.15 -0.29 

Average Y8 DC2 3.16 2.91 3.09   

Year 10 

Attitudes 45 13 58 Gap 

Average Y10 DC2 3.17 3.00 3.13 -0.17 

Average Y10 DC1 3.10 2.91 3.06 -0.19 

Average Y9 DC3 3.20 2.99 3.16   

Year 11 

Attitudes 64 23 87 Gap 

Average Y11 DC3 3.40 3.18 3.31 -0.22 

Average Y11 DC2 3.05 2.86 2.99 -0.19 

Average Y11 DC1 3.09 2.96 3.06 -0.13 

 

 


