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The Harefield Academy
Vision
 Our purpose is to provide all students with the highest quality education through the delivery of an outstanding, well-balanced and creative curriculum in a
supportive, safe and caring environment.
 Our aspiration is that all children are driven, ambitious and self-motivated; that they are supported in fulfilling their potential in order to enhance future life
chances and develop into well-rounded, honest, articulate human beings who make a valued contribution to society.
 Our ethos is one of mutual respect and kindness within The Academy community and beyond; it is a school where every child matters and is valued; where
diversity is embraced and where high expectations, hard work and exemplary behaviour are the norm.
 Our aim is to create an Educational Centre of Excellence for the whole community that is successful, innovative, cohesive, energetic, healthy, inclusive and filled
with opportunity.

Strategic Intent
1.
2.
3.
4.

5.
6.
7.
8.
9.
10.
11.
12.
13.

To have high expectations of all students and to facilitate all in making exceptional progress through outstanding teaching, learning
and assessment.
To remove barriers to learning, close attainment gaps and provide opportunities for all students to achieve excellence.
To develop a “can-do” attitude and develop resilience, integrity and ambition in all members of the organisation.
To deliver a challenging and creative curriculum which is inspiring, nurturing and appropriate for all students, underpinned by an
effective approach to SMSC development, which promotes tolerance and respect for people of other faiths, cultures and lifestyles
in modern Britain.
To provide an outstanding Sixth Form curriculum which will equip students with the knowledge, skills and outcomes to be
successful at higher education or the world of work.
To provide world-class resources and facilities which prepare students for life in a technological society.
To have a clear moral purpose which supports an environment free from prejudice, bullying or derogatory behaviour, that
welcomes and celebrates diversity and encourages kindness and honesty.
To ensure students conduct themselves in an exemplary manner at all times and that all members of The Academy community
protect its reputation.
To provide a safe, caring and supportive environment which fosters and celebrates achievement and exudes energy, enthusiasm
and vitality.
To ensure that staff are supported with the highest quality professional development and that shared planning and effective
communication are routinely encouraged.
To provide outstanding leadership, which ensures effective succession planning, ongoing self-evaluation and improvement, and
financial sustainability.
To collaborate effectively and meaningfully with the Governing Body, welcoming continual challenge and support.
To work in partnership with parents/carers, local schools, groups and residents to ensure The Academy is a positive focal point
bringing the wider community together.

Our Values

Honesty
Aspiration
Respect
Excellence
Friendship
Inspiration
Equality
Leadership
Determination
Key
Olympic Values
Paralympic Values
THA student values

The Harefield Academy
Self-Evaluation of the Academic Year 2017-18
Overall Effectiveness – Grade 2 - Good
Effecctiveness of Leadership
and Management

Quality of Teaching,
Learning and Assessment

Personal Development,
Behaviour and Welfare

Grade 2 – Good

Grade 2 – Good

Grade 2 – Good

Outcomes for Students

16-19 Study programmes

Grade 3 – Requires
Imporvement

Grade 2 – Good

Context








The Academy is a below average-sized secondary school (483). It includes boarding provision for up to 48 students.
There is a higher than average ratio of boys to girls (56:44) in The Academy.
The proportion of students for whom English is not their first language is below average (10%).
The proportion of students from minority ethnic backgrounds is slightly below average (23%).
The proportion of students supported by a statement of special education needs or EHCP is slightly above average (3%).
The proportion of students known to be eligible for the pupil premium is above average (30%).
Fourteen students in Years 7-11, have been provided with alternative provision in the last academic year. This includes vocational courses, placements at The Jubilee
Academy, Tutoring and bespoke work experience.
SLT is comprised of the Headteacher, two Deputy Headteachers and 4 Assistant Headteachers (3.4 FTE).
The Academy replaced the previous LA John Penrose School which closed in 2005.
The Academy has undergone significant changes in the past 2 years in order to make swift impact on areas requiring improvement following a three year period of turbulent
leadership and instability. Consequently significant improvements have been made as evidenced in the following external visits during 2016-18: Ofsted Section 5
Inspection, October 2016; RSC/DfE Monitoring visit, March 2017/Jan 2018; LA (HASH) school to school review March 2017/November 2017; HMI Section 8 Monitoring
visit, May 2017; Trust (MET) Peer review March 2018.





Improvement Priorities (Ofsted October 2018)





Embed strategies to improve the quality of teaching, learning and assessment, including in the sixth form, so that:
– pupils, including the most able, are motivated and challenged to make the progress of which they are capable
– pupils’ outcomes are good.
Ensure that the school’s work to improve pupils’ attendance continues to be applied and extended systematically so that attendance swiftly
improves.
Ensure that the administration of staff files is well organised and easily accessible.

SECTION 1: EFFECTIVENESS OF LEADERSHIP AND MANAGEMENT 2017-18
SELF-EVALUATION JUDGEMENT: Grade 2 – Good
Strengths
Leadership and Management is highly effective. Senior and middle leaders have worked cohesively to communicate and embed a strong ethos of high aspiration and
expectation. This permeates through all aspects of The Academy with the clear vision being supported by both the Governing Body and Trust. Leaders have managed
and delivered significant changes to rapidly improve provision and continue to embed robust systems with a relentless focus on raising standards. Excellent finance
and resource management has enabled a significant budget deficit and fall in income to be addressed without detriment to educational provision. Ambitious changes
and restructures/remodelling have been effected to ensure future sustainability whilst balancing the need to urgently address legacy financial issues and improve
standards/curriculum offer. SLT and senior support staff ensure rigorous collaboration such that the strategy underpinning staffing, curriculum and professional
development represents value for money. Creative, solution focussed budgeting has resulted in a sharply focussed performance management and staff development
strategy that minimises impact on curriculum time and maximises capacity and growth. The curriculum represents breadth, efficiently informed by personalised,
timely and measured AIG. The Academy has made extremely effective use of external support, welcoming independent scrutiny and oversight of provision. Deep
involvement with local collaborative networks has facilitated the sharing of best practice, coaching, support and moderation of standards across more than 30 schools
in five local boroughs. Communication is strong and effective ensuring all stakeholders are clear on strategy and understand the rationale behind the processes for
effecting school improvement. In addition to the development of a PTA (FoTHA) and a highly active Student Voice body (STARS), termly Parent Forums have ensured
any perceived gaps in communication are raised and addressed. Regardless of attendance at such events, all parents/carers are provided with detailed feedback on
questions/concerns raised and responses/actions that follow. As such a spirit of honesty, transparency and community pervades The Academy. Middle leadership
meetings are used to high effect to implement strategy. Half termly curriculum and pastoral leadership teams are steered effectively by the two Deputy Headteachers
and have served as an effective vehicle to communicate, monitor, moderate, challenge and refine the key improvement priorities. A robust annual review of exam
results with each subject leader and line manager ensures intense scrutiny of outcomes, in-school variation and quality of internal assessment. This process
triangulates effectively with detailed and robust line management systems and as such outcomes are rapidly improving. The perspectives of all staff and notably
middle leaders are used to positive effect to raise standards and improve consistency, e.g. in the production of agreed ‘Non-negotiables’ to which all staff are
committed to align. Safeguarding procedures are exemplary with an experienced team overseeing and monitoring that the safety and wellbeing of all students is
always prioritised. The leadership team have demonstrated significant capacity to manage and effect change. Leaders are highly skilled in balancing the complexities
of The Academy’s unique composition (including state boarding and sports partnerships).

Key Improvement Priorities 2018-20
1.1 Improve financial sustainability by stabilising student numbers and remodelling staffing structures to reflect a model capable of efficiently
delivering a high quality balanced curriculum suited to the size and profile of the school.
1.2 Improve consistency of provision and standards across The Academy through robust senior and middle leadership.
1.3 Improve strategic oversight at Governor and Trust level.

Evidence/Impact:
Ofsted 10/18; HMI 05/17; HASH Reviews 03/17 and 11/17; Trust (MET) Peer review 03/18; Internal monitoring 2017-18
Leaders have demonstrated drive, resilience and commitment so that the school is a stable, purposeful and cohesive learning community.
The leadership team is deployed effectively. Directors of learning are a capable and collaborative middle-leadership team. They benefit from the close support and modelling from their
line managers. Leaders have a clear picture of the strengths and areas for development in the school, including in the boarding provision. Leaders’ improvement planning is
appropriately targeted, detailing the actions needed to continue the recent trend of improvement. Leaders encourage pupils to be considerate of others and build knowledge and
attitudes that prepare them well to be responsible citizens. Pupils receive strong messages and gain valuable experiences that promote their spiritual, moral, social and cultural
education. Leaders draw wisely on sources of external support to develop leadership and governance. Leaders have forged strong links with the local community. Governors work
closely with school leaders so that their visits to the school are purposeful and well informed
Improvements are tangible, and the school has been transformed. Senior leaders and governors are taking effective action to tackle the areas requiring improvement identified at the recent
section 5 inspection in order to become a good school. Staffing is now stable and the school does not rely on agencies to provide cover teachers. The post-Ofsted development plan covers one
year of intense work and includes clear targets, time frames, actions for improvement and specific criteria to evaluate what has been achieved. These changes have been possible because
teachers are accountable for pupils’ progress and line managers are fully involved in the process of monitoring work. Furthermore, priorities for improvement are linked to staff appraisal and
staff accept the new ethos and vision for the school, which they say are transparent.
Review team impressed that the school culture has improved so much, in such a short space of time (one year) and acknowledge that this is down to the very strong leadership of the
Headteacher, under whose leadership, the senior team are becoming highly effective. Staff and pupils say they appreciate the direction that the head provides and are happy to work at the
school as a result.
The academy is strongly led by the Head Teacher, two Deputy Head Teachers and Assistant Head Teachers. Leaders are determined to provide high-quality education for all pupils regardless of
their ability or circumstance. There have been many well thought out initiatives to bring about improvement. Leaders have a realistic view of the strengths and weaknesses of the academy.
Senior and middle leaders regularly evaluate the quality of education at the school through learning walks, lesson observations, work scrutiny and department reviews. Behaviour and
attendance logs are also regularly reviewed. Middle leaders spoke highly of the SLT and the overall care of pupils. The Head Teacher recognises she must balance her desire to drive rapid
improvement with the well-being of her staff. The leadership team have reviewed the curriculum and made appropriate changes. The three-year KS4 has been well thought out and will give
pupils the time they need to make strong progress with GCSE courses. There is bespoke provision for lower attaining pupils with additional support for literacy and numeracy. Leaders have been
innovative and determined in recruiting teachers in shortage subjects. Every effort is made to recruit teachers who train at the school.
Staff stability has improved significantly. Over and above planned reductions in staffing to address under performance of over staffing, the requirement for temporary agency staffing has been
virtually eliminated. Staff cover has reduced by 40% in 2 years. In the Parent Survey, June 2018, 96% agreed/strongly agreed that the school is well led and managed with 98%
agreeing/strongly agreeing that their child feels safe at The Academy. Students and staff support this view in surveys with 97% and 97% respectively affirming student safety. In our
September 2018 Open evening, 98% of visiting families said they were more likely to send their child to The Harefield Academy as a result of their visit with 93% who came to the evening
planning NOT to apply, having changed their mind to make THA their school of choice. Ongoing feedback continues to be consistently positive, e.g. “I just wanted to say thank you, to you and all
your teaching staff, after attending the year 7 parents evening last night. As a parent choosing a secondary school is really a daunting decision as you want your children to be happy and to get
the best possible education. Please thank your staff for doing such an amazing job, the girls both really enjoy school and I'm sure this is down to the teaching staff and support staff that put so
much time and effort into ensuring learning is enjoyable. I definitely made the right decision in choosing Harefield Academy.” In-year movement has improved significantly from a net loss of 51
students in 16/17 to just 2 in 17/18. Student numbers increased by 13% in 2016/17. Consultation is underway to formerly reduce PAN to reflect the change in demographic. Financial stability
has been modelled through a 5 year plan in close consultation with and under the approval of ESFA. This has included shrewd savings of 2.2 million in 2 years. 74% of visitors to Open Evening
reported being more likely to attend The Academy after the visit than before. Feedback from Year 5 and 6 taster/induction days is routinely positive, e.g. “…it was lovely to meet you and a huge
thank you to everyone at the Academy for making yesterday interesting and so much fun. Every need was catered for and nothing was too much trouble, we really appreciated this. The year 5
groups had an amazing time and thoroughly enjoyed every minute. A few parents’ eyes were opened as to what your school has to offer.”
“Officials at the ESFA and the RSC reiterate your account of the tremendous work that the new Principal, Ms Moriarty, has done to drive improvements at The Harefield Academy.” Sir
Theodore Agnew to the lead Sponsor of The Harefield Academy Trust, October 2017.

SECTION 2: QUALITY OF TEACHING, LEARNING AND ASSESSMENT 2017-18
SELF-EVALUATION JUDGEMENT: Grade 2 – Good
Strengths
Teaching and Learning is good - an extremely robust performance management system (PAD process) steers its focus to the learning experience and student attitudes
to learning rather than teaching style and as such staff are empowered to push boundaries in raising the bar of expectation. A robust CPD strategy is explicitly linked to
the PAD process and further informed by rigorous monitoring and a line management system that ensures middle and senior leaders are clear on strengths and areas
for development in all areas of pedagogy amongst all staff. A directory of best practice is used to positive effect and is further enhanced by the very strong
collaboration that has been formed across our large body of partner schools. Where CPD and the exemplification of best practice are insufficient to impact positively
on teaching concerns, support plans have been used effectively to address underperformance demonstrating impact for the individual whilst evening out any disparity
in students’ learning experiences. The leadership of Teaching and Learning is excellent. High levels of engagement in staff development have been secured through
the delivery of a robust, high quality programme; facilitation of external opportunities that represent exceptional value for money and a strong culture of
collaboration, consistency and transparency that promotes dialogue and capacity building. Staff and leaders are enthused and driven in implementing new learning
plans and an exciting KS3 curriculum that prioritises the development of core oracy, literacy and numeracy skills, balanced with a strong focus on values, creative
expression and high expectations. The transition process is robust factoring in bespoke opportunities to discuss the whole child with Year 6 staff, parents and students
and ensuring ample visits to The Academy. A platform of high expectation is thoroughly conveyed through this process such that students arrive clear of our
aspirations for them. Assessment is good and demonstrates significant improvements in the last 2 years in terms of staff alignment to policy/procedure and
importantly students’ and parents’ understanding of stages in learning and next steps. There is effective alignment to the assessment policy and evidence that this
policy is understood well amongst stakeholders. Students are clear of the association between effort and outcomes and have demonstrated engagement in this
process through improvements in their attitudes to learning across all year groups. The scrutiny of student work is regular and robust with follow up actions that
ensure an increasingly consistent assessment experience across subjects and teachers. To this end students are clear of how their work is marked and how to
improve. There is a strong communication strategy underpinning the improvements in assessment. The evidence from book looks, data captures, surveys,
detention/behaviour logs and ‘Class Charts’ analysis are frequently triangulated to challenge inconsistency in quality and frequency of
marking/homework/assessment. The strong and highly effective leadership of standards and assessment are yielding considerably improved student outcomes.

Key Improvement Priorities 2018-20
1.1 Continue to increase the proportion of consistently good or better teaching and learning. By 2018, 85% of teaching to be at least good and 95%
by 2019.
1.2 Continue to promote consistently positive attitudes to learning across The Academy by embedding high expectations, with a particular focus
on KS3.
1.3 Build on the current ARR policy to use dialogic feedback and planning for stretch, challenge and engagement to improve outcomes.

Evidence/Impact:
Ofsted 10/18; HMI 05/17; HASH Reviews 03/17 and 11/17; Trust (MET) Peer review 03/18; Internal monitoring 2017-18
Leaders have a well-organised process for the monitoring of the quality of teaching, learning and assessment. Leaders use this to inform a training programme that prioritises teachers’
areas for development, for example better provision for most-able pupils. There are improvements in the quality of teaching since the previous inspection, which have led to pupils
making better progress. Teachers draw well on pupils’ existing knowledge and apply subjects to current issues to reinforce and deepen pupils’ learning of new topics. Teachers address
sensitive and controversial topics skilfully and this prompts pupils to debate and reflect.
Where teaching is strongest, teachers apply their specialist subject knowledge to motivate pupils. They use questions thoughtfully to extend pupils’ thinking and refine their use of
technical vocabulary. The school maintains regular contact with alternative provision to organise and review programmes, when needed, to help individual pupils to improve their
engagement with their learning. Leaders determine the optimum curriculum and timetable to suit pupils’ needs and to help them achieve well.
The school provides a range of extra-curricular opportunities. All teachers contribute to activities that enable pupils to boost their studies and catch up in areas they find difficult. Pupils
are appreciative of these opportunities.
Improvements are tangible, and the school has been transformed. I saw that both staff and pupils have high expectations of work and behaviour. Previously, expectations were too
low, and there is now a culture of learning. Pupils are extremely positive about the changes made. Pupils’ comments confirm that the emphasis on training and development to
improve teaching has had a direct impact on their learning.
All staff have access to high quality learning plans for pupils with SEN/D and EAL pupils. Vulnerable pupils feel well supported. The inclusion team works very closely with the English
department to ensure that good progress is made by the least able readers.
Good additional reading provision is in place for Y7 & 8 EAL pupils through 1:1 provision and Accelerated Reader. The SENCo has strong provision mapping in place. The team tracks
identified pupils’ progress, especially in reading, extended writing and mathematics. Where applicable additional interventions are provided.
There has been robust performance management of teaching over the last two years and as a result leaders have evidence that most permanent staff have the ability and
determination to teach well. Current assessment information and the review team’s observations agree with leaders’ assessment that the quality of teaching is improving rapidly.
Overall conduct of pupils in lessons is good with disruption to learning infrequent. Typically, pupils show pride in their work which is presented with care. Leaders monitor the quality of
teaching closely and how well it contributes to strong progress. Leaders therefore know where teaching is strong and where it requires improvement. There is a strong link between
staff training, development planning and quality assurance processes. This ranges from whole school training to improve pupils’ progress to bespoke individual development for
teachers. Middle Leaders spoke highly of the leadership of teaching and were very committed to the current focus on planning for pupils of different abilities and challenging pupils to
achieve their very best. Leaders correctly focus on supporting teachers to improve and retaining good teachers. Staff say there is a positive and caring environment for staff and there
is good career progression for effective teachers.
 85% of all observed teaching good or better showing an improving trend and a far more consistent learner experience
 60% of those staff whose teaching was flagged as less than good have improved significantly through targeted support
 93% of eligible members of staff have attended voluntary CPD
 63% of staff have led CPD
 100% of year groups improved their efforts with attitude to learning from data capture 1 to 2/3
 89% of parents are happy that their child receives the appropriate homework for their age
 66% increase from 16-17 to 17-18 in the amount of homework set
 Homework detentions reduced by 55% from Term 1 to Term 3 in 2017-18 showing greater engagement with homework tasks
 Over 1600 positive rewards where given for excellent homework
 55% average increase in effort with homework from the beginning of the academic year 2017/18 to the end

SECTION 3: PERSONAL DEVELOPMENT, BEHAVIOUR AND WELFARE 2017-18
SELF-EVALUATION JUDGEMENT: Grade 2 - Good
Strengths
Behaviour in The Academy is good. A legacy of issues with unchallenged negative behaviour have been effectively addressed through the introduction of robust systems, the leadership of which
are very strong. Rigorous monitoring swiftly identifies where systems are applied without consistency or where training needs have emerged. Staff and student feedback has been used to
effectively enhance and improve consistency in the application of systems such that expectations around behaviour are exceptionally high and well understood by all stakeholders. A set of core
non-negotiables was derived from staff feedback and SLT refinement after a term of embedding the model and as such represents a meaningful driver towards an agreed core purpose. The
behaviour strategy is underpinned by attitudes to learning and ownership of conduct.
An A2L focus group has effectively used coaching, data/trends analysis, case studies and an ethos of growth mindset to target students and engage vulnerable groups. Excellent use has been
made of Class Charts to communicate swiftly and efficiently to parents about positive and negative behaviour. Exclusions have been used wisely and to excellent effect, resulting in a marked
reduction in exclusions. A range of robust pastoral strategies have been embedded, such as pupil passports, which encourage reflection and clarity of student expression. Creative sanctions
have been devised to respond appropriately to a range of poor behaviours with academic monitoring integral to all decisions around individual action plans.
SLT meetings are used effectively to discuss trends in behaviour and exclusions and strategise improvements. The Academy assessment and reporting systems triangulate with the behaviour
strategy ensuring that attitudes to learning are the primary driver in raising standards. Students are clear that the aspirational targets set are achievable first and foremost through effective and
positive engagement in learning.
A culture of rewards and praise that requires staff to regularly focus on alignment to expectations and fulfilment of THA values, ensures that positive achievement is acknowledged consistently
and frequently.
Alternate provision partnerships have been developed and used to excellent effect. The Academy has a strong record of success in managed moves both when receiving students in to give them
a fresh start from elsewhere across the LA and also when placing our students elsewhere due to emotional need or a breakdown in peer relations. Strategic placement at TJA for respite
provision has enabled a highly vulnerable student to avoid exclusion and complete his studies gaining 6 GCSE’s and 1 BTEC. 80% of the GCSE’s being level 4 or above. 2 other students placed for
respite support showed significant improvement in behaviour on their return as evidenced via reduction in sanctions. Use of WEX for another student ensured that they completed their
education and gained 4 GCSE’s, 50% of these at level 4 or above. They have also secured an apprenticeship so that their future career pathway is assured.
Students in The Academy are supported with exceptional pastoral care. Bullying incidents are rare but are addressed swiftly and robustly such that students feel safe. Attendance has improved
with systems continuously evolving to impact further in a positive direction.
Overall attendance figures have been impeded by legacy issues but a clear trajectory of improvement and impact of a robust attendance strategy can be seen to be continuing to demonstrate
impact in the right direction notably amongst vulnerable students where figures of PA have been too high.
PSHE is led and managed very effectively with a broad coverage of key topics through lessons in Years 7-10, and workshops and assemblies across all year groups. Sexual health, Brexit, Cancer
research, substance abuse, on-line grooming, safe4faith, nutrition and physical activity, economics and personal finance, work related learning, British Values, difference and diversity, bullying,
extremism and critical thinking have all been engaging areas of interest for students and ensure a rounded approach to personal development where the sharing of concerns and questions are
encouraged.
Healthy living is highly prioritised with sport a significant focal point in Academy life. Students are encouraged to engage in extracurricular activities which are facilitated through a wide range of
academic and sporting provision both within and outside of the school day. Such activities are devised inclusively to encourage participation.

Key Improvement Priorities 2018-20
3.1 Embed a strategy to address instances of extreme disruption through effective communication and relationships with students and families, ensuring that
vulnerable students feature in fewer than 25% of exclusions by 2019.
3.2 Streamline and embed pastoral structures, leading to purposeful use of Tutor Time and consistent alignment to pastoral referral routes.
3.3 Implement further effective strategies to improve attendance ensuring 95%+ is achieved and maintained by 2019.

Evidence/Impact:
Ofsted 10/18; HMI 05/17; HASH Reviews 03/17 and 11/17; Trust (MET) Peer review 03/18; Internal monitoring 2017-18
The school’s work to promote pupils’ personal development and welfare is good. The behaviour of pupils is good. Pupils feel safe in school, including in the boarding provision. Pupils are confident,
welcoming and appreciative of their education and all that the staff do for them. Leaders’ records show that previous trends in negative behaviour have reduced substantially due to the new systems and
promotion of pupils’ can-do attitudes to learning. Leaders’ analysis of pupils’ attendance has led to a range of targeted interventions for individuals and groups of pupils who are absent too often. The
school provides intensive support for some pupils who have particular challenges to their learning. Leaders’ actions have been successful in helping some pupils to improve their attendance.
A full programme of personal, social, health, and economic education, tutor times and assemblies enable pupils to cover a wide range of themes related to their health and well-being. Leaders are
responsive to local incidents and issues. Pupils interact well with each other and are very accepting of each other’s faiths and beliefs. They say they feel safe in school and know that they have a member of
staff to turn to if they have any worries.
Behaviour has improved and pupils acknowledged that the new behaviour policy has made a difference to them regulating their own behaviour. Actions taken to improve attendance have led to a small
rise. In some instances, sensitive support and legal actions have resulted in more pupils attending school regularly. You have used safeguarding training very well to make staff more vigilant about pupils’
safety. This increased awareness contributed to you taking swift action to ensure that pupils’ welfare is given the highest priority.
SCR firmly in place, in line with the most recent safeguarding guidance. Safe guarding training for staff is rigorous. CP procedures (are) sound. HR aspects are robust. Students feel safe – they say there is
very little bullying and that they have confidence in the school to deal swiftly with any bullying, should it arise. School wide reporting of pupils’ attitudes to learning, effort and homework has embedded
and supports The Academy’s high expectations for pupils’ self-regulatory behaviour and resilience. Records of prejudice based bullying are recorded in line with Academy policy and numbers of incidents
are decreasing because the new behaviour policy is effective. All pupils can identify the different forms of bullying and how to respond if they are a victim or they witness bullying. Pupils (are) well
behaved at break and lunchtime. Staff and student perceptions on behaviour actively sought out and student and staff morale has been raised. Rewards for good behaviour and attendance are having a
positive impact on good behaviour and morale. Very strong PHSE programme in the main school underpins pupils’ strong personal development and supports pupils’ improving behaviour. Pupils we
spoke to have a good moral compass. All pupils spoken to feel their ‘voice’ is heard. EAL pupils have above average attendance.
Pupils report that the school to teaches them how to be safe. There is a culture of acceptance and tolerance at the school, pupils who are different are welcomed. Pupils also say bullying is rare and usually
dealt with well at the school. Pupils and staff report that incidents of racist, homophobic, sexist or other forms of abuse are rare and when they occur leaders are swift to resolve incidents. Staff who have
been at the school for two or more years report that behaviour is now much improved. Leaders have been relentless in insisting pupils behave well in lessons and in social time. Leaders track incidents of
poor behaviour rigorously and the resulting incident logs reflect an improving picture.
Pupils now have a clear understanding of the how they are expected to behave and the consequences of poor behaviour. As is typical the number of fixed term exclusions increased as the new
expectations were enforced, as behaviour has improved the number of fixed term exclusions has dropped and is now close to the national average. It is to leaders’ credit there has been only one
permanent exclusion.
The good conduct of pupils in Years 7, 8 and 9 is a result of the strong behaviour management systems developed over the last two years.
Pupils’ attendance has been significantly below national average for the last two years (91% in 2017). Leaders have put strong systems in place to improve attendance, including calls home on the first day
of absence, home visits, rewards for improved attendance and relentless follow through when attendance does not improve. By the end of the Autumn Term 2017 attendance overall had improved by
more than 2% to 93.2%
The recent tragic circumstances, the death of three pupils in a traffic accident, has understandably reduced the attendance of pupils closely associated with the pupils who died. The promotion of spiritual,
moral, social and cultural education is a strength of the school as is careers education. This can be seen in the curriculum design, delivery of PSHE and the assembly programme.
 Student Survey Summer 2018: 97% understand how to stay safe in school; 96% understand how to stay safe outside school; 98% understand how to stay safe on line; 95% understand who to go to
with a concern
 Parent Survey Summer 2018: 97% agree the school keeps their child safe; 97% agree their child knows who to go to with a concern; 97% agree they know who to go to with a parental concern about
their child’s welfare; 95% of parents are clear about the behaviour systems
 Attendance rates at detentions and social isolation have increased significantly to a now regular 80%. These sanctions, used to address low level disruption, poor attitudes to learning or
disengagement with daily expectations, have been continuously refined and robustly followed up to ensure such behaviours have significantly reduced and the time spent in restorative sanctions has
been used to increasingly positive effect.
 Feedback from long-standing Parent/Governor in May: ‘Hugely positive behaviour routines witnessed; visible change in the way students transition and make their way to lessons; real feeling of
children being on task and listening to the teacher; couple of years ago this would not have been seen - corridors are calm and quiet.’

SECTION 4: OUTCOMES FOR PUPILS 2017-18
SELF-EVALUATION JUDGEMENT: Grade 3 – Requires Improvement
Strengths
Whilst historic outcomes for students are not yet good at KS4, attainment is rapidly improving across all year groups with external outcomes accelerating and on target to fall well above the floor standard in
2019. There is clear evidence of high impact in each area of focus. Extremely challenging legacy issues inherited in 2016 meant that students had experienced vast gaps in their learning. This was swiftly and
meticulously addressed prioritising both a ‘rapid response’ to students across key stage 4 whose outcomes were at risk as well as a deep re-alignment of the learning culture such that Key stage 3 progress was
not compromised. All leadership and management priorities, assessment, teaching and learning and pastoral strategies are routed in a drive to raise expectations and aspirations. A culture of high expectation
has been firmly embedded with all stakeholders clear that underperformance will routinely be challenged. Students have realistic but aspirational targets set for them that are based upon KS2 outcomes,
cognitive potential and subject specific input. Whilst flight paths track the academic trajectory towards such quantitative targets, the primary focus is on self-regulation in order to ensure sustainable changes in
ethos and aspiration. This has encouraged students to address learning routines which they are in control of and not to be distracted by perceptions around attainment or less assured assessment systems.
Within this framework, interventions are swiftly addressed where attitudes to learning are less than positive. Quality marking and assessment are clearly structured and communicated to stakeholders with a
significant emphasis on next steps and dialogic feedback. Homework is graduated through year groups to support effective use of time and development of positive self-regulation routines. Middle and senior
leaders make effective use of assessment and tracking data/reports to monitor the quality of work set, the quality and frequency of marking aligned to the assessment policy and the consistency with which
inadequate or incomplete work is sanctioned in line with expectations. In order to raise expectations and develop transferable skills, work is marked for literacy with minimum expectations set around
presentation. A drive on literacy and articulacy permeates the curriculum and transition strategy in order that the profile is high from the outset. Staff are well supported in their development around the
effective use of data to raise standards. As such the appropriate identification of those requiring additional support or intervention is swift and effective. Students’ positive attitudes to learning and
appreciation of how to close gaps in their learning has resulted in a positive uptake of revision classes. In 2017-18 94.7% of Year 11 students attended targeted intervention sessions outside the normal school
timetable, in subjects that they were selected to attend by leaders to support underperformance. Creative mechanisms are used to maximise opportunities for enrichment and additional support without adding
unreasonably to work load for either students or staff. Data is used extremely effectively to raise standards with substantial evidence to demonstrate the reliability of forecast data. Following data collection, a
robust approach ensures that underperforming students are routinely challenged and staff are held to account to ensure follow up actions and suitable differentiation has been implemented where there are
gaps in effort scores/expected outcomes. There is a thorough cross checking of underperformance amongst vulnerable groups to remove barriers for learning. SEND and PP students are well supported in
accessing the curriculum and working to high expectations. The curriculum is designed to facilitate a range of pathways such that breadth can be partially reduced where a more bespoke approach to building
literacy and numeracy is required. This has been formalised via an integrated learning facility which enables a personalised curriculum where needed. SEND and lower attaining students are targeted for
appropriate support early on so that barriers to learning are narrowed and monitored. TAs and learning support staff are used to very positive effect offering reading support, occupational, behaviour, speech
and language therapy. The process of provision mapping is well managed and has resulted in improved differentiation and more personalised reporting systems to improve home school partnerships. Successful
outcomes are illustrated through a range of interventions including Brilliant Club: 92% of our 2017/18 Brilliant Club cohort met 1 or more of the 3 criteria of deprivation. Submission and completion rates of
100% were higher than the national average with 95% of the group achieving a 1st or 2:1 grade (compared to 58% nationally). In every category our students exceeded both the London and National averages.
For 2 of the most deprived students in the group this made a noticeable difference in their independence/resilience and their attitudes to learning. The quality of early intervention and provision for vulnerable
and lower attaining students is excellent, modelling a creative and cost effective approach that looks to capacity build amongst staff whilst securing deeply inclusive education for all students. The Academy is
resolute in its determination to support the completion of each child’s education, always finding creative ways to support those with a range of complex needs, often where there has been a history of failure in
other schools. Investment in EAA training has enabled the Academy to screen more swiftly and effectively for dyslexia, such that acute targeted interventions are well embedded in learning and those eligible for
assistive technology are given full advantage of this planned resource. As a result the number of students on EHCP’s meeting targets exceeded the whole school average in both English language and literature.

Key Improvement Priorities 2018-20
4.1 Raise standards to ensure a P8 score of 0+ is achieved and maintained by 2020.
4.2 To ensure the curriculum is consistently providing value for money and is fit for purpose for students, such that outcomes are improved and subject variation is
reduced.
4.3 Ensure that the composition and delivery of the curriculum and support systems are designed to lead to diminished differences in achievement and attainment
across all groups of students.

Evidence/Impact:
Ofsted 10/18; HMI 05/17; HASH Reviews 03/17 and 11/17; Trust (MET) Peer review 03/18; Internal monitoring 2017-18
Leaders’ strategies to improve the quality of teaching, learning and assessment are beginning to translate into improved outcomes for pupils. There is clear capacity for further improvement
The school’s accurate assessments and the work in pupils’ books indicate a similar trend of improvement across the school.
Pupils from most starting points and in most subjects, including English and mathematics, make better progress than previously.
Leaders provide appropriate support to pupils who have barriers to their learning, including those who have special educational needs (SEN) and/or disabilities. Leaders carefully consider individual pupils’
needs to enable them to make progress and be well prepared for their next steps in education and/or employment.
Pupils are making better progress. Regular tracking and use of assessment information suggest that a higher proportion of pupils are on target to achieve good GCSE grades in English and mathematics.
The most able pupils, disadvantaged pupils and those who have special educational needs and/or disabilities and those with EAL have got off to a very positive start, particularly in Year 7. The new system for
monitoring pupils’ progress with their attitudes to learning, effort and homework is impacting positively on pupils’ academic progress for the key groups, especially in Year 7.
Leaders’ analysis of pupil outcomes and the progress of current pupils is detailed and incisive. Leaders use the analysis to inform development and they are beginning to measure the impact of action. Leaders
know the value of tracking pupil progress by different groups. The high proportion of boys (60%) will depress progress measures when compared to all pupils nationally. Leaders have a record of accurate
forecasting.
Leaders set challenging but realistic targets for pupils based on KS2 results and teacher judgement. Pupils’ progress is then tracked against these targets. Subject leaders are regularly held to account for the
progress against these targets. Subject leaders share their plans to support pupils who are falling behind with subject line managers. Progress of pupils in the current year 11 will be depressed by the poor
teaching they experienced at KS3 and to some extent Year 10. The legacy curriculum they have followed is not well matched to most pupils’ abilities. There are impressive systems in place to track pupils’
progress in all year groups, this is particularly meticulous in year 11.
Teachers and leaders give up their own time to provide regular and appropriate teaching to help pupils at risk of not meeting targets to catch up. Extra lessons before and after school, at lunchtime, on Saturday
mornings and in the holidays are offered to year 11 and sixth form pupils. The work seen in lessons and leaders’ current assessment information indicate that progress overall will improve in 2018. Leaders are
making a credible prediction of an increase of at least 0.2 in the P8 measure and a 4.2% increase in pupils gaining 4+ in Maths and English (both very close and exceeded. P8 provisionally improved by 0.23 and
Grade 4 basics by 5.2%). It is more than fair to say leaders supported by a very hardworking staff could not have done more to effectively accelerate progress of the current years 11, 12 and 13, they deserve to
be rewarded by improved outcomes.
GCSE outcomes have improved over the last 2 years with accurate forecasting indicating the reliability of teachers and leaders’ assessment. Alignment to forecasts was very strong such that predicted outcomes
for future cohorts can be deemed reliable and through this evidence of a continued upward trajectory is clear. Like for like comparisons with previous data trends indicate a further shift of at least 0.25 in
Progress 8 for 2019 such that the school moves above floor standard with evidence of sustainable improvement to follow. Whilst the current P8 has shown a positive trend it remains blow floor standard.
However with a small number of significant outliers removed this figure rises above floor standard. Case studies indicate the intense nature of individual support given to outliers and reasons that impacted on
their overall progress and continuity of education.

Outcomes

2015-16

2016-17

2017-18

43.0%

48.9% ↑

Students Achieving the E-BACC
6.7%
% achieving Grade 4 and above in Maths
46.3%
% achieving Grade 4 and above in English
57.6%
% achieving Grade 4 and above in Science across all qualifications
Progress 8
-0.89
Progress 8 Maths element
Progress 8 English element
Progress 8 Ebacc element
Progress 8 Disadvantaged

15.6% ↑
54.1% ↑
65.2% ↑
45%
-0.85↑
-1.08
-0.85
-1.11
-1.45

54.5% ↑
15.2% =

Grade 4 or better in both Maths and English

4+ Basics

2016-17
Forecast

2016-17
Actual

2017-18
Forecast

2017-18
Outcomes

49.3

48.5

54.5

54.5

30.6

30.6

28.6

31.3

64.3% ↑
65.2% =
57% ↑
-0.65 ↑
-0.57↑
-0.65↑
-0.69↑
-1.12↑

5+ Basics

SECTION 5: 16-19 STUDY PROGRAMMES 2017-18
SELF-EVALUATION JUDGEMENT: Grade 2 – Good
Strengths
The quality of teaching and learning and pastoral care in the Sixth Form are excellent. Teachers demonstrate strong subject knowledge with robust and ambitious teaching.
Students are supported very effectively through frequent, aspirational and rigorous academic monitoring and AIG. Notably, they are supported through detailed 1-1 UCAS
mentoring. In maintaining a high degree of challenge, students opting for a BTEC pathway are required to work towards the extended diploma or to combine a diploma with an
A-level. Those on traditional A-level routes are supported in making appropriate choices by studying four subjects in the first instance and reducing this to three at the most
appropriate opportunity. This has supported informed decision making about the subjects most likely to yield successful outcomes whilst also enabling students to obtain a
deeper insight in to the demands of individual subjects.
The Sixth Form team are ambitious for all students and set very high expectations for their academic achievement and personal development, leading to rapidly improving
standards. Where individuals or groups of students are at risk of not achieving their targets, a range of targeted support is provided with the impact of this routinely monitored.
Following each Data Capture, students with concerns are discussed by SLT and have individualised strategies put in place to ensure improvements. Communication with parents is
made immediately, with those most seriously underperforming having their independent study privileges removed. Most students at KS5 make good and sustained progress in
the Sixth Form and are driven to achieve their goals. They learn effectively, many taking new subjects at KS5 that they have not studied before, acquiring knowledge rapidly.
Collaboration and communication within and beyond the Sixth Form is strong ensuring there is a balanced focus on improving outcomes, securing the highest standards of
pastoral care and benefitting from wider provision and opportunities across the borough. Students are extremely effectively supported in the UCAS process, receiving bespoke
classes to ensure that they are provided with accurate and informed guidance on how to make an effective application to university. This has ensured consistent and increasing
Higher Education success in recent years across a broad range of courses and institutions including numerous overseas placements and successful scholarship applications.
Students are charged with accepting new experiences outside of the classroom to raise their employability skills; they are encouraged to seek pertinent Work Experience
placements within their chosen career and are well supported via one-to-one careers guidance and apprenticeship advice when university is not an option that they wish to
pursue. The Academy places a strong emphasis on the importance of assemblies both to celebrate success and to promote SMSC and a strong Year Group ethos. Assemblies are
used effectively in the Sixth Form to give clear messages about aspirations, next steps, mental and sexual health, British Values, the appreciation of diversity, social cohesion and
work ethic. In drawing together many of these themes, the Sixth Form run an annual Interfaith Day in the summer term yielding outstanding student contributions and deep
thinking and articulacy development. Students are proactively encouraged to reflect on and challenge their own ideas and the views of others in order to become tolerant, wellrounded and informed citizens. Leadership opportunities are utilised to excellent effect in the Sixth Form. The Head Boy and Head Girl, supported by the Student Executive, are
excellent ambassadors for The Academy at all times.

Key Improvement Priorities 2018-20
5.1 Improve A-level progress to ensure that an ALPS score of 3 and a positive L3VA score is achieved and maintained by 2020.
5.2 Retention in Year 12 to Year 13 to improve by 2020 to 98%. This will include retention within subjects and subject variation to be reduced.
5.3 By 2020 55% of leavers to progress to University with 100% progressing to continued education, work placements or Apprenticeships.

Evidence/Impact:
Ofsted 10/18; HMI 05/17; HASH Reviews 03/17 and 11/17; Trust (MET) Peer review 03/18; Internal monitoring 2017-18
Leaders monitor all aspects of the sixth-form provision well. They ensure that teachers receive the right support to develop their work in the sixth form, and facilitate links with other post-16
provision to share good practice. Leaders have ensured that teachers hone the skills associated with sixth-form teaching. Teachers build on their subject specialisms to guide students through
more-demanding areas of the curriculum, and model ways in which students’ responses are assessed. Students’ confidence and ability to apply their knowledge grow over time. In the majority of
academic and vocational courses, and from students’ different starting points, achievement has improved over the last year. Students performed especially well in mathematics, English literature
and history.
Students appreciate the close community of the sixth form and the school, as a whole. Their tutors and teachers provide valuable one-to-one guidance with specific aspects of their studies, as
identified through regular assessments. Students collaborate well, discussing and helping each other with their work. They demonstrate a high level of engagement and commitment to their
studies. Students receive helpful guidance on how to manage their time. They respond well to the incentive of extra privileges as their self-organisation improves. Leaders work hard to maximise
the curriculum offer. The school links with other schools to enable students to study subjects of their choosing, and relevant to their interests and career aspirations. Students appreciate the
experiences of the additional responsibilities that come with joining the sixth form. The student leadership team helps to run school events and advocates being ‘THA proud’. They model good
examples of qualities, such as regard for your peers, yourself and your environment. All sixth-form students are involved in supporting the learning of younger pupils, sharing their skills and
knowledge in different subjects, and are strong role models. These opportunities, alongside a rich programme of careers education and work experience, mean that increasing numbers of students
make successful applications for the courses and careers of their choice.
Attendance procedures in the sixth form are robust.
Outcomes show continued improvement with a 3 year rising trend in VA and ALPs score.

Outcomes
Cohort size for A level
Cohort size for Vocational
Level 3 VA A level
Overall Attainment
A level % A*-B
A level % A*-C
A level only % A*-E
BTEC only % Merit/Distinction
BTEC only % Pass +
GCSE Maths progress ≥1 grade
GCSE English progress ≥1 grade
Retention
Success Rate (% passing of those who started)
Retention Rate (% finishing of those who started)
Destinations
% Progressing to University/College/Training
% Approved destinations (higher education or employment or planned gap year)
Attendance

2015-16
28
37
-0.68
C
38%
68%
95%
83%
83%
0.02
0.57

2016-17
27
34
-0.27↑
C- 
38% =
58% ↓
98% ↑
92% ↑
100% ↑
0.3 ↑
0.8↑

2017-18
31
21
0.03↑
C+ ↑
44%↑
74%↑
99%↑
96%↑
100%=
0.9↑
1.0↑

80%
81%

84% ↑
86% ↑

89%↑
89%↑

68%
100%
93%

61%↓
100%=
93%=

71% ↑
100% =
95.5%↑

The Harefield Academy
Boarding Self-Evaluation of the Academic Year 2017-18
Overall experiences and progress of children and young people in the boarding/residential provision – Grade 2 - Good
Quality of care and support in the boarding provision

Quality of care and support in the boarding provision

Quality of care and support in the boarding provision

Grade 2 – Good

Grade 2 – Good

Grade 2 – Good

Context















Lord Adonis House has a boarding provision for up to 50 students, current number of boarders is 27.
The ratio of boys to girls is 70:30.
The staff in the House consist of one Head of Boarding and the House Parents all of whom live in.
Additional staff include a Day House Parent, cleaners and maintenance who do not live in. Administrative duties, financial oversight and safeguarding management are covered by THA staff and Head of
Boarding.
The Boarding House includes international boarders, predominantly from Bermuda and Europe.
Social/Communal spaces: Computer room; TV Room; Main communal space; kitchens.
Cooking and dining arrangements: Dinner is prepared by an external catering company, Cucina. Boarders eat dinner in The Academy cafeteria from Monday to Thursday. On Fridays, food is delivered to
the Boarding House. Breakfast from Monday to Thursday is in taken on site and includes cereals, breads and spreads. Breakfast on a Friday and Saturday is served in The Academy and consists of either a
‘full-English’ or continental breakfast. Breakfast on a Sunday is in the Boarding House and consists of croissants, crumpets, waffles, brioche and fruit juice. Fresh fruit is ordered twice a week through
Tesco Direct.
Boarders’ living accommodation: Single, double and triple bedrooms with raised beds, individual work-stations and ample storage. Sinks in every room. Single rooms are en-suite. All boarders have access
to areas in their rooms, which can be personalised and a secured safe for safety of personal items. Sixth formers have the option to pay for a single en-suite room or a shared room with other Sixth
formers.
Outside spaces: Large rear garden with seating, a table-tennis table and barbecue. Vegetable/flower patch.
Staff accommodation: There are four accommodation blocks. One is a three bedroom house on two floors. One is a two-bedroom house on two levels. The final two are one-bedroom flats on one level.
All accommodation blocks are a suitable distance from boarders’ living accommodation and each contain a kitchen, lounge and dining area, toilet and bathroom.
Recreational facilities: Boarders have access to a pool table, an Xbox one and a Freeview television. Films and football are played on the large projector in the main communal space. This is controlled by
residential staff to ensure that only suitable viewings occur. The Boarding House leases its own minibus, which is used for weekday activities and weekend boarding trips. Boarders also have access to on
site facilities, such as, the gym, MUGA, Astroturf, indoor football pitch and outdoor football pitch.
Independent listener: As well as access to various helplines, including the Children’s Commissioner, boarders have access to an Independent Listener, Sam Bishop. Sam is available for telephone sessions
and boarders have access to his number, which is displayed is various locations around the Boarding House. Sam also runs sessions every Monday from 6:30-9:30pm. Boarders can self-refer, as can their
parents and the boarding staff.

Improvement Priorities (Ofsted October 2018)



Formalise a system for monitoring and reviewing the performance of staff in the boarding provision.

SECTION A: 16-19 QUALITY OF CARE AND SUPPORT IN THE BOARDING PROVISION 2017-2018
SELF-EVALUATION JUDGEMENT: Grade 2 – Good
Strengths

Evidence/Impact
Ofsted 10/18; HMI 05/17; Internal Monitoring 2017-18

The quality of care and support for the boarders is good. Staff work cohesively together and
with external agencies to ensure individual needs and personal circumstances of boarders
are taken into account. The involvement of children and young people in the organisation
and management of the Boarding House has improved dramatically. Staff skillfully and
creatively ensure that children and young people have multiple opportunities to have their
voices heard. Staff ensure that the young people’s confidence, self-assurance,
organisational and budgetary skills are developed throughout their time in the House. This
is achieved through weekly activities and responsibility roles given to some of the mature
boarders. An example of this was a project to plan and implement the decoration of the TV
room and Main Communal Space. This project was led by boarders who demonstrated
innovation and meaningful engagement in the process. Through their Student Voice
meetings, boarders also influence the daily running of the Boarding House. Children and
young people have developed a real sense of ownership through this. The House has good
facilities for the care of sick children and young people. The management of medication is
rigorous and safe. Staff encourage children and young people to make personal decisions
about their own health care and to take some responsibility for medical interventions
where appropriate. All children and young people have comprehensive health care plans in
place with appropriate permissions for their treatment and care. The accommodation is of
good quality, providing a pleasant and welcoming environment, which the boarders
appreciate, respect and value. The building is brightly decorated with children and young
people able to personalise their living spaces.

“Boarders feel listened to and know that their views count. They enjoy positive relationships
with staff members. They said that they felt that staff care for them and are there to support
them with anything that they need. This helps their positive engagement and self-esteem.”
“A sensitively developed induction procedure enables new boarders to settle in ease. Boarders
said that they felt very welcomed. Leaders’ organisation of a trip to a white-water centre
provided a good opportunity for new pupils to get to know each other.”
Boarders being introduced carefully into the Boarding House can be evidenced through our
induction process schedule for new boarders who enter throughout the year. Student voice
meeting minutes attest to boarders having the opportunity to influence decision making (with
regard to enrichment and food in particular).
“Staff mindfully support boarders’ emotional well-being, development and positive attitudes
towards themselves and each other. The reinforcement of the message that each person is
valued simply for who they are has a positive impact on boarders’ confidence. Boarders value
the opportunity to speak to a qualified counsellor, if they choose, on a regular basis.”
Staff taking time to listen to boarders is also clear through our Student Voice minutes and staff
meetings’ minutes. “It has helped out a lot to make our student living a lot better, the choice to
choose our own meals is really exciting and we get to go on the trips that we would all like to
do.” - Sonaj September 2018 after most recent student voice.
“The boarding house has an inclusive atmosphere. Boarders enjoy being in the multicultural
environment and learning from each other about different ways of life. They are respectful and
caring individuals.”
“Boarders develop their social skills and friendships with their peers. Engaging in recreational
and sporting activities together fosters an atmosphere of camaraderie and companionship.
They enjoy returning to the boarding house to socialise and relax, where there is always
somebody to talk to, so they do not feel alone.”
Internal records are regularly checked by the Head of Boarding, feedback is given to staff in
meetings and one to one meetings are facilitated as required, as seen in meeting minutes.

Key Improvement Priorities 2018-20
A.1 Tighten up the induction process including the quality of communication and guidance for new boarders, alongside a robust induction process for staff to ensure full synthesis of all
policies relating to the safety and welfare of boarders, including fire procedure, policies, training and safeguarding.
A.2 Further develop the prefect system so that boarders display independence and prefects are afforded roles and responsibilities that are appropriate for them.
A.3 Improve the provision and preparation of food and drinks.

SECTION B: HOW WELL CHILDREN AND YOUNG PEOPLE ARE PROTECTED IN THE BOARDING PROVISION 2017-18
SELF-EVALUATION JUDGEMENT: Grade 2 – Good

Strengths

Evidence/Impact
Ofsted 10/18; HMI 05/17; Internal Monitoring 2017-18

All staff who work in boarding receive safeguarding training and evidence a good
understanding of how to keep children and young people safe. All residential staff are
trained to Level 3 in safeguarding. There are established strong systems for tracking
children, young people, and where relevant their families, to enhance their safe care.
Scrutiny of records shows that The Academy maintains good records of child protection
concerns and their actions to safeguard children and young people. Auditing and quality
assurance of these is carried out by DSL and Senior Leaders with responsibility for pastoral
care and safeguarding. All members of staff implement The Academy’s policy in relation to
boarders going missing and their roles in implementing that policy. The boarding
accommodation has robust security systems which maintains the safeguarding of the
boarders. All the House Parents have also received training on the missing person’s policy,
this to ensure that staff know the location of boarders at any moment and in case of
missing persons, policy is followed. Behaviour in boarding is good, characterised by mutual
respect between staff and boarders. The Academy supports the achievements of boarders
and has public recognition of their progress, including major awards and granting positions
of influence within The Academy. Consistency in boundary setting combined with effective
and positive relationships contribute to well-behaved students who show respect to each
other, staff and visitors. We have very high expectations of our boarders and track their
behaviour and achievement on a daily basis. This is achieved through communication from
the school, when a boarder receives any behaviour points it is then sent to one of the
House Parent’s emails, this can also be checked in Class Charts. Behaviour is also checked
on a behaviour spreadsheet as well as a daily email update, which is updated whenever any
behavioural issues occur. Staff have revised the behaviour systems and have added a
rewards system which will continue to be embedded. Staff have robust line management
and supervision structures, to ensure a consistent application of policies and systems.

“Good arrangements are in place for boarders to keep in touch with their parents or carers, and to
spend time with their families or guardians at weekends, with a prior arrangement. The
communication between boarding staff and parents is strong and positive. This facilitates boarders’
sense of safety and security.”
The Head of Boarding holds a log of the outcomes of interventions, concerns, suggestions or
complaints and uses these to inform staff training.
“Weekly team meetings and individual guidance and training opportunities facilitate the professional
development of staff in the boarding section. Staff feel very well supported by leaders. However, the
arrangements for individual supervision and reviews of staff performance have not been
formalised.”
“Records of the staff duty rosters demonstrate that boarding is resourced appropriately. Four staff
members have accommodation at the boarding house, and robust arrangements are in place for
night cover. Boarders said that they value the support of the boarding staff and would readily turn to
them if there was a problem.”
“You have fully addressed the minimum standards for boarding by introducing robust systems for
monitoring and maintaining records. Equally, the new procedures in relation to boarders going
missing have been implemented. You have found that the new systems were suitable when they
were tried and tested”.

Key Improvement Priorities 2018-20
B.1 To improve use of boarders views/Student Voice to inform practice.
B.2 To improve the promotion of positive behaviour and relationships, with robust application of systems.

SECTION C: THE EFFECTIVENESS OF LEADERS AND MANAGERS IN THE BOARDING PROVISION 2017-18
SELF-EVALUATION JUDGEMENT: Grade 2 – Good

Strengths
All boarding staff report that they are happy and speak
highly of the support offered to them by the Leadership. The
Academy is strongly committed to ensuring quality CPD for
the boarding staff, with all resident House Parents attending
relevant internal and external training. The performance
management system is good and works in the best interests
of both staff members and the Boarding House. Governors
are actively involved in the Boarding House and regularly
monitor practice, policies, procedures and the environment.
The Governor with responsibilities for boarding has a good
understanding of the setting and the children and young
people accommodated. Her visits are demanding and have
resulted in changes to health and safety measures. In
addition she has responsibility for safeguarding and is
constantly improving her training and knowledge in this area.
A monitoring system has been established where the
Director of Boarding quality assures such records on a
fortnightly basis, the findings of this are then fed back to
staff through line management and House meetings where
required.
The Designated Safeguarding Lead and Headteacher conduct
unannounced safeguarding visits regularly where robust
checks are carried out and follow up actions pursued.

Evidence/Impact
Ofsted 10/18; HMI 05/17; Internal Monitoring 2017-18
“Leaders model their expectations of staff and pupils. For example, in the boarding provision, leaders empower staff and boarders
to participate in decision-making processes, and make strong contributions to the development of the boarding community.”
“Leadership of the boarding provision is energetic and solution-focused so that the day- to-day management of the boarding
provision is effective and efficient. Leaders have in-depth practical knowledge of the intricacies of boarding, and they discharge
their duties to a high standard. The best interests of boarders are at the heart of all boarding practices. The vision of enabling
boarders to fulfil their potential is embedded throughout the boarding provision.”
“Clear processes are in place to encourage feedback about the quality of the service in the boarding provision, and suggestions for
improvement. There is an effective procedure for dealing with formal complaints and informal expressions of dissatisfaction.
Leaders take prompt and appropriate actions, which contribute to improving the service, for example by making improvements to
the admissions procedure.”
“Weekly team meetings and individual guidance and training opportunities facilitate the professional development of staff in the
boarding section. Staff feel very well supported by leaders. However, the arrangements for individual supervision and reviews of
staff performance have not been formalised.”
The Governor link to boarding regularly meets with the Head of Boarding to keep up to date with new policies and procedures.
The minutes of Governors meeting provide evidence of robust monitoring and reporting back to Governors on boarding.
Unannounced visits log gives evidence of all checks carried out by the DSL and HT and follow up actions. Checks include:










Boardingware (spot checks on adherence to boarders sign in/out system)
Monitoring accuracy of rotas and asking about concerns the duty House Parent may have
Spot checks on Biometrics to ensure fully operational and appropriate access restrictions are in force.
Security/functionality of external and fire doors
Ensuring students are on their own floors
Social areas – appropriate programmes/games being watched/played – age appropriate/appropriateness of dress in social
area
Medication log and alignment to signatory system in the drug log on dispensing
Safeguarding log

Key Improvement Priorities 2018-20
C.1 To improve the management and development of the senior boarding staff
C.2 To improve the management of the records specified in Appendix 2
C.3 To improve the range of activities offered to boarders

