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THE HAREFIELD ACADEMY 

 

Learning Development Department 

 

 

Information for Parents/Carers 

‘Support for your child’ 

 

 

SEND Policy for Inclusive Education 

 

 

 

 

The Learning Development Team 

 

Paula Monaghan - Assistant Head Teacher – Inclusion and SENCo 

 

 

Teaching Assistants: 

Sandra Hooker 

Oliver Lambert 

 

Department Administrator – Emma Ellis 

 

 

SEND Link Governor – Sue Lowden 

 

 

 

Our Inclusive Community 

At The Harefield Academy every student is nurtured within a strong community environment 

where and equal importance is placed on academic achievement and the development of 

personal qualities. The pastoral organisation of The Academy has been established to 

complement and support the learning and teaching within each department, whilst caring for 

the well-being of all students including all vulnerable and challenging students and those with 

Special Educational Needs, Learning Difficulties and Disabilities or other vulnerabilities, as 

reflected in our School Vision. 
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1. Priorities for SEND Provision 

‘High quality teaching, differentiated for individual students, is the first step in responding to 

students who may or may not have SEND.’ 

(Special Educational Needs and Disability Code of Practice: 0-25 years, 2014, 88:6.37) 

 

Every teacher has and embraces the responsibility to support students with SEND and to provide 

appropriately adapted and differentiated learning experiences.  All members of staff contribute 

to effective provision by following The Academy’s procedures for identifying and assessing 

needs, and making provision to meet those needs. The Governing Body, in co-operation with the 

Headteacher, accept their legal responsibility for determining the policy and provision for 

students with SEND. For further detailed information regarding specific roles and responsibilities 

within The Academy, please refer to Appendix 1. 

 

Current government statistics record that, nationally approximately 14.4% of children at some 

point during their education have a learning difficulty.  Currently, approximately 23% of the 

students at The Harefield Academy have been identified as having Special Educational Needs, 

4.6% have an EHCP which is above the national trend of 3.3% (Jan 2020).  For the majority of 

these children, their special educational needs can be met effectively within the mainstream 

setting.   

 

At The Harefield Academy, our aim is to foster a spirit of independence within our students, to 

provide them with strategies for dealing with their needs in a supportive environment and to 

give them meaningful access to the National Curriculum by: 

 

▪ Enabling every student to experience success. 

▪ Promoting individual confidence and a positive attitude of resilience. 

▪ Supporting high quality teaching of children with special educational needs so that all 

teachers take responsibility for the provision of an appropriately personalised and 

differentiated curriculum content creating an effective learning environment in the 

classroom. 

▪ Giving all students equal opportunities to take part in every aspect of The Academy’s 

provision, as far as is appropriate, practicable, and compatible with giving due regard to the 

health and safety and efficient education of other students. 

▪ Deploying teaching assistants effectively and efficiently across The Academy. 

▪ Identifying, assessing, recording and regularly reviewing students’ progress and needs. 

▪ Involving students and their parents in reviewing and improving their learning and 

achievement at every stage of development. 

▪ Working collaboratively with students, parents, outside agencies and support services 

including health and social services. 

▪ Ensuring that the responsibility held by all staff members and Governors for Special 

Educational Needs is implemented and maintained. 

 

2. Relationship to Legal Requirements and Other Policies 

The Special Education Needs Policy is a statutory requirement, developed within the framework 

of the Special Educational Needs and Disability Code of Practice 0-25 (2014).  The Harefield 
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Academy’s Policy for supporting students with Special Educational Needs and Disabilities reflects 

the requirements and recommendation of the Children and Families Act (2014), Statutory 

Guidance on Supporting students at school with medical conditions (April 2014), the Teachers 

Standards 2012, the Equalities Act (2010) and the Disability Discrimination Act (2005).  The 

policy should be read in conjunction with The Academy’s policies on behaviour, safeguarding, 

curriculum and equal opportunities, the Disability Equality Scheme and guidance on assessment, 

monitoring and review. 

 

3. Definitions 

For a full description of the definition of Special Educational Needs, please refer to Appendix 2. 

 

4. Identification and Assessment of students with SEND  

            Transition 

Identification of many students with SEND occurs prior to their arrival at The Harefield Academy.  

As part of the transition from Year 6 to Year 7, the AHT for Inclusion/SENCO and members of the 

SEND team, and the Transition team, work with Year 6 teachers/Primary SENCo, any appropriate 

involved outside agencies, parents and students, to ensure a smooth transition from the primary 

to the secondary phase for students identified as having SEND. Relevant information is gathered 

and shared with all staff at The Harefield Academy via a Provision Plan in order to make 

arrangements for the appropriate provision for each identified student. 

 

Some students may develop learning difficulties later in their secondary education. When 

assessing any possible SEND, we will consider the needs and aspirations of the young person as a 

whole. Students can be identified as having special educational needs through a variety of ways: 

 

▪ Using data to highlight students who are not making expected progress. 

▪ Information passed on from previous schools outside of the catchment area. 

▪ Staff contacting the SENCO/Learning Support Department, when they have concerns 

regarding a student. 

▪ Advice gained from Educational Psychologists and other outside agencies. 

▪ Parental concerns. 

 

See Appendix 5 for the pathway of referral for assessment of SEND. 

 

5. Meeting your child’s Special Educational Need at The Harefield Academy 

All staff at The Academy endeavour to provide appropriate and suitable provision by: 

6.1 Curriculum and Teaching methods: 

▪ Greater focus/differentiation of existing curriculum activities and materials, relating them 
more to individual learning strengths and needs to ensure that High Quality is delivered. For 
further information regarding High Quality Teaching please refer to Appendix 3. 

▪ Alternative means of accessing curriculum through the use of assistive technologies and 
adapted teaching materials 
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6.2 Assessment and planning to supplement The Academy’s normal systems of assessment and 

data collection by: 

▪ Creating detailed monitoring of students’ performance 
▪ Use of diagnostic assessment materials 
▪ Use of external specialist expertise for diagnosis and assessment 
▪ Regularly monitoring the overview of students’ academic progress 

 

6.3 Grouping for teaching purposes: 

▪ Creating small groups, within the ordinary classroom, which receive additional attention 
from the teacher or another adult. 

▪ Creating small groups which work with a teacher or other adult outside the classroom for 
part of the time. 

▪ Giving students access to out of hours provision such as before/lunch/after school clubs 
where specialist help is available. 

▪ Teaching students in groups which are permanently small and where specialist teaching, 
support and resources are available. 

▪ Appropriate provision within the Integrated Learning Centre affording bespoke support 
 
6.4 Human resources for enabling all students to learn: 

▪ Deploying additional support specifically for one or more student(s) in a class. 
▪ Bespoke CPD for SEND staff/identified staff/all staff, to improve their knowledge and 

understanding of the Code of Practice and high frequency SEND.  
▪ Bespoke CPD for key staff where specialist provision is required for a student. 
▪ Seeking advice or teaching input from specialist teachers, Educational Psychologists, Health 

Professionals or others with specialist expertise. 
▪ Drawing advice and expertise from voluntary agencies and parental organisations. 

 

6. Recording and Monitoring Provision for students with Special Educational Needs 

We aim to follow the assess/plan/do/review cycle, therefore we will assess any student we feel 

has additional needs, plan what we will do to address these needs, initiate the plan and then 

review the plan termly. 

 

We will review the plan by using the following range of strategies:  

 

All Students 

Every teacher seeks to address the educational needs of all students. High Quality Teaching, 

differentiated for individual students, is embedded to ensure all students make progress. The 

Harefield Academy regularly reviews the quality of teaching and learning for all students, 

including those at risk of underachievement. 

 

School Support 

The need for special educational provision is evaluated by the SENCO using data on student 

progress, expected attainment and the views of the student and parents.  Additional support 
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may be considered when a student is making less than expected progress given their age and 

individual circumstances.   

 

This can be characterised as progress which: 

 

▪ Is significantly slower progress than that of their peers starting from the same baseline. 

▪ Failure to match or improve on previous rate of progress. 

▪ Failure to close attainment gap between the student and their peers. 

▪ Widens the attainment gap. 

 

Other factors which may indicate that a student may require additional school support include: 

 

▪ Difficulties in developing literacy or numeracy skills that result in poor attainment in some 

curriculum areas. 

▪ Communication and/or interaction difficulties and continuing to make little or no progress 

despite the provision of a differentiated curriculum. 

▪ Emotional difficulties which substantially and regularly interfere with their own learning or 

that of the class group. 

▪ Sensory, communication or physical needs which require additional specialist equipment, 

regular advice or direct intervention to the student by a specialist service. 

 

Support currently available to students attending The Harefield Academy also includes: 

 

▪ Differentiated curriculum through setting 

▪ Specific computer programmes and assistive technology for SEND students 

▪ Educational Psychologist 

▪ Speech and Language Therapist/Occupational Therapist/specialist hearing impairment 

teacher/Physiotherapist 

▪ Multi-Agency Support including Youth and Family Support 

 

SEND and pastoral interventions will be tracked and reviewed in regular consultations with the 

parent and student.  Parents will be provided with clear information as to the impact of the 

intervention enabling them to be involved in planning the next steps. 

 

 

Non-Classroom Support 

While much of the support for students with SEND will take place in the classroom, a variety of 

other support is provided:  

 

Education, Health and Care Plan (EHCP) 

A few students may require an EHC needs assessment in order for the Local Authority to decide 

whether it is necessary for it to make provision in accordance with an EHCP. The purpose of the 

EHCP is to make special educational provision to meet the needs of the student to secure the 

best possible outcomes for them across education, health and social care as they get older. 
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The broad areas of need identified in the SEND Code of Practice, 2014 are: 

 

▪ Communication and Interaction 

▪ Cognition and Learning 

▪ Social, Emotional and Mental Health Difficulties 

▪ Sensory and/or physical needs 

 

These four broad areas provide an overview of the range of needs.  The purpose of identification 

is to work out what action The Academy needs to take to reduce barriers to learning, not to 

place a student within a category.  The EHCP will include full details of the student’s SEND, and 

the educational, health and care provisions required to meet them.  It will list outcomes that 

each provision should aim to achieve and include a review date. 

 

At The Harefield Academy, all teachers working with a student who has an EHCP have full 

knowledge of the plan and the linked Provision Plan (PP).  The PP will have personalised targets 

which will be reviewed termly with the parents and student. 

 

EHC plans are reviewed at least annually in partnership with the student, parents and other 

professionals.  The purpose of the review is to integrate a variety of perspectives on the 

student’s progress and to ensure that they are achieving the desired outcomes.  The review will 

focus on the student’s progress towards achieving the outcomes specified in the EHCP. The 

review will also consider whether these outcomes and supporting targets remain appropriate. 

 

7. Working in Partnership with Parents/Carers 

"Parents hold key information and have a critical role to play in their children's education. They 

have unique strengths, knowledge and experience to contribute to the shared view of a child's 

needs and the best way of supporting them.” (Code of Practice 2.2 September 2014) 

The Academy firmly believes a strong partnership with parents/carers is essential. The Academy 

considers parents/carers of SEND students as valued partners in the decision-making process. 

The Academy would like parents/carers to take an active role in any decision about their child’s 

education. Parents/carers are encouraged to make contact with the Learning Support 

Department if they wish to discuss the progress of, a provision that has been provided, for their 

child. 

8. Student Participation 

The school is committed to ensuring that students are encouraged to participate in the decision-

making processes affecting them.  

 

9. Request for Statutory Assessment 

The Academy will request Statutory Assessment from the Local Authority when, despite an 

individualised programme of sustained intervention in addition to high quality teaching, the child 

remains a significant cause for concern. A Statutory Assessment might also be requested by a 

parent or outside agency.  
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An Education Health Care Plan (formally known as Statement of Educational Need) will normally 

be initiated whereby after a Statutory Assessment, the Local Authority considers the student 

requires provision that is beyond that which The Academy can offer. However, it must be 

recognised that a request for a Statutory Assessment does not inevitably lead to an EHC plan. 

 

10.  Our Team 
All teachers form part of the SEND team, providing high quality teaching with due regard to the 

profile of needs in each class. Staffing within the SEND Department is dependent upon the 

profile of the intake and will match the needs of the students. Priority is given to students with 

an EHCP. Staffing is allocated according to the individual needs of each student.  

Visiting professionals from some Local Authority Central Support Services, such as the 

Educational Psychology Service, the Inclusive Advisory Team, the Physical and Sensory Support 

Service, and Health related personnel such as Physiotherapists and Speech & Language 

Therapists. These visiting professionals also work by appointment in The Academy. 

For more information regarding the provision that is currently available for a student with 

special educational need, please refer to Appendix 4. 

Use of Support Staff  
Support staff, such as Teaching Assistants will assist in the implementation of support strategies.  

Some students are withdrawn to work in small groups or 1:1 once or more a week. The 

curriculum at Key Stage 4 is designed to accommodate the learning needs of all students.  

Alternative pathways 
Where a student is unable to maintain access or engagement with the curriculum they may be 

placed in the Integrated Learning Centre with access to a more bespoke curriculum, as required. 

Alternately they may be referred to an alternative offsite provisions. These can be considered to 

support the provision of a future pathway for the young person to succeed via 

education/training/employment or bespoke college courses.  

11. Current Students and Changing Needs 

Referrals to the Learning Development department may be made by a member of staff, parents, 

the child or other professionals.  Whenever a referral is received, the SENCO will consider 

information gathered from within The Academy about the student’s progress, alongside national 

data and expectations of progress. The SENCO will examine the information and meet with the 

student and parents in order to develop a good understanding of the student’s areas of strength 

and difficulties. 

 

 

12. In-Year Admissions 

Where, students arrive during the school year they are tested on entry using standardised 

resources to ascertain reading, comprehension, writing and spelling ability and cognitive ability. 

The SENCO liaises with the Admissions Team to ascertain whether incoming students have any 
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SEND, data is collected from parents, the student, previous schools and provision is made 

accordingly. 

 

13. Training 

In addition to accessing training programmes run by Hillingdon LA, staff are supported and 

encouraged to enhance their own professional development by sharing good practice, skills and 

resources through discussion, training and formal observation of colleagues. Learning 

Development Department staff meet regularly and are encouraged to participate in the CPD 

programme and external CPD to allow all staff to exchange ideas and resources and to keep 

aware of new initiatives.  

  

Wherever possible the SENCO attends the Local Authority network meetings, in order to keep 

up to date with local and national updates. The SENCO provides training for NQTs and other new 

staff, at The Harefield Academy on the Code of Practice procedures at The Academy. Whole-

school INSET, focusing on specific needs is included, where appropriate, on staff training days 

and during twilight sessions. 

 

Data on all students including those with SEND is readily available to all staff in a variety of 

formats: 

 

▪ Assessment reports provide details of past attainment, current working levels/grades, SEND 

level and support. 

▪ Provision plans are created for students with identified SEND needs. 
▪ Provision plans contain all up to date paperwork which does not contain sensitive 

information. Where this exists separate files are kept electronically with restricted access. 
 

14. Accessibility 

The Harefield Academy recognises the duty to ensure that all students are able to access the 

curriculum and other learning opportunities.  For further detail see the Accessibility Statement. 

 

15. Monitoring, Evaluation and Review of the SEND Policy 

The success of The Academy’s SEND policy and provision is reviewed annually and evaluated 

through: 

 

 

▪ Analysis of student tracking data and test results for individual students and cohorts 

▪ Value-added data for students appearing in The Academy’s SEND profile 

▪ The SEND policy feeds directly into the School Development Plan, which is regularly reviewed 
over the year to evaluate impact and ensure that we are offering effective provision in the 
whole school. 

▪ Regular contact from the designated SEND Governor and scheduled reviews at the 

appropriate Governing Body meetings. 

▪ Visits from LA personnel, HMI and Ofsted inspection arrangements. 

▪ HASH peer reviews,  and DFE review 
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▪ Feedback from parents and staff, both formal and informal, following meetings to produce 

Provision Plans, targets, revise provision and celebrate success. 

 

In implementing this policy, staff will have regard to The Academy’s Safeguarding Policy and 

Procedures, The Academy’s Child Protection policy and The Academy’s e-Safety policy and the 

over-riding principle at all times will be the safety, security, enjoyment and achievement of the 

students. 

 

Useful Contacts 

 

o Paula Monaghan, Assistant Headteacher – Inclusion and SENCO 

pmonaghan@theharefieldacademy.org 

 

o Emma Ellis SEND Administrator 

eellis@theharefieldacademy.org  

  

mailto:pmonaghan@theharefieldacademy.org
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Appendix 1: The roles and responsibilities within The Academy 

 

The Governing Body ensures that: 

▪ The necessary provision is made for any student with SEND. 

▪ All staff are aware of the needs to identify and provide for students with SEND. 

▪ All staff are fully informed of The Academy’s provision, including funding, equipment and 

staffing 

▪ SEND provision is an integral part of The Academy’s development plan 

 

The Headteacher takes responsibility for: 

▪ The management of all aspects of The Academy’s work including provision for students with 

SEND. 

▪ Keeping the Governing Body informed about SEND issues. 

▪ Working closely with SEND personnel in The Academy. 

▪ Ensuring that the implementation of this policy and the effects of inclusion policies in The 

Academy as a whole are monitored and reported to Governors. 

 

The Assistant Headteacher – Inclusion/Special Educational Needs Co-ordinator (SENCO) take 

responsibility for: 

▪ Overseeing the day-to-day operation of The Academy’s SEND policy. 

▪ Co-ordinating provision for students with SEND. 

▪ Liaising with the relevant Designated Safeguarding Lead where a looked after pupil has 

SEND. 

▪ Advising on the graduated approach to providing SEND support. 

▪ Advising on the deployments of The Academy’s delegated budget and other resources to 

meet students’ needs effectively. 

▪ Screening and identifying students. 

▪ Liaising closely with students’ with SEND and their parents 

▪ Line managing the Teaching Assistants 

▪ Liaising with early years advisors, other schools, educational psychologists, health and social 

care professionals, independent and voluntary bodies. 

▪ Being a key point of contact with external agencies, especially the Local Authority and its 

support services. 

▪ Liaising with potential next providers of education to ensure a student and their parents are 

informed about options and a smooth transition is planned. 

▪ Working with the Headteacher and The Academy Governors to ensure that The Academy 

meets its responsibilities under the Equalities Act (2010) with regard to reasonable 

adjustments and access arrangements. 

▪ Ensuring that The Academy keeps records of all students with SEND up to date. 

▪ Helping to identify students with SEND and carrying out detailed assessments and 

observations of students with SEND. 

▪ Supporting subject teachers in devising strategies and advising on suitable resources for 

students with SEND, and on the effective use of materials and personnel in the classroom. 

▪ Ensuring that the statutory requirements for students with statements/EHC plans are met in 

accordance with Local Authority time-frames. 
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▪ Co-ordinating the development of Education Health Care Plans (EHCPs), settings targets 

appropriate to the needs of the students and communicating these effectively to the 

student, parents and staff. 

▪ Assisting in the monitoring and evaluations of progress of students using school assessment 

information to ensure students, parents and staff have sufficiently high expectations of 

those students. 

▪ Contributing to the in-service training of staff. 

▪ Managing the timetables and performance of learning support staff. and assistants. 

▪ Attending Local Authority or other SENCO network meetings in order to keep up to date with 

local and national updates, whenever possible. 

▪ Co-ordinating; provision for students in the ILC. 

Subject teachers take responsibility for: 
▪ Providing high quality teaching for students with SEND in the classroom which is 

appropriately differentiated.  They may draw on the SENCO for advice on assessment, 

strategies and resources to support inclusion. 

▪ Making themselves aware of the needs of students in their teaching groups. 

▪ Making themselves aware of this policy and the procedures for identification, monitoring 

and supporting students with SEND. 

▪ Seeking to identify students and inform the SENCO of students with SEND in their teaching 

groups. 

▪ Involving support staff in planning and evaluation of lessons and feedback on the progress of 

individual students. 

▪ Giving feedback to students and parents with SEND. 

 

Learning Support Staff take responsibility for: 

▪ Being fully aware of this policy and the procedures for identifying, assessing and making 

provision of students with SEND. 

▪ Using The Academy’s procedures for giving feedback to the SENCO and to subject teachers 

about students’ responses to tasks and strategies. 

▪ Such planning, monitoring and record keeping as is consistent with their role in the delivery 

of structured support programmes for individual or groups of students with SEND. 

▪ Jointly plan with teachers, where appropriate. 

▪ Supporting individuals or small groups within the classroom. 

▪ Working with individuals or small groups withdrawn from the classroom for targeted 

interventions to address particular needs. 

▪ Differentiating learning tasks to facilitate action for targeted students. 

▪ Contributing to planning to meet the needs of students with SEND. 

▪ Attend specific CPD as directed by the AHT - Inclusion. 

▪ Monitor specific student’s attainment. 

▪ Effectively communicate with parent/carers regarding student progress. 

▪ Meet with class teachers as required to discuss the content and delivery of lessons. 

▪ To plan and deliver before school/lunchtime/after-school interventions. 

▪ To organise enrichment for targeted groups of students. 
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Appendix 2 Definitions of Types of Need:  

 

The following definition of Special Educational Needs is provided in the Special Educational 

Needs and Disability Code of Practice: 0-25 years, (2014): 

 

‘A child or young person has SEND if they have a learning difficulty or disability which calls for 

special educational provision to be made for him or her.’ 

 

Special Educational Provision means educational provision which is ‘additional to’ or ‘different 

from’ the educational provision made generally for children of their age. 

 

Children have a learning difficulty if they: 

 

▪ Have significantly greater difficulty in learning than the majority of children of the same 

age; 

                   Or 

▪ Have a disability which prevents or hinders him or her from making use of the 

educational facilities of a kind generally provided for children of the same age in 

mainstream schools. 

 

Children have a disability if they have a physical or mental impairment, which has an effect on 

his or her ability to carry out day-to-day activities.  The effect must be: 

 

▪ Substantial (that is more than minor or trivial) 

▪ Long-term (that have lasted or be likely to last for at least a year, or for the rest of the life 

of the person) 

▪ Adverse 

 

For the purpose of this document, the term ‘Special Educational Needs’ (SEND) will apply to 

students with learning difficulties, vulnerable students, challenging students and those with 

disabilities since any of these may require educational provision which is ‘additional to’ or 

‘different from’ that made generally for children of their age. 

 

Children are not regarded as having a learning difficulty solely because the language or form of 

language of their home is different from the language in which they will be taught (EAL). 

A student may present with SEND difficulties or disabilities in one or more of the following 

categories: 

 

Communication and Learning 

▪ SLCN - Speech, Language and Communication Needs 

▪ ASC - Asperger’s and Autistic Spectrum Condition 
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             Cognition and Learning 

▪ MLD - Moderate Learning Difficulties 

▪ SLD -  Severe Learning Difficulties 

▪ SpLD - Specific Learning Difficulties (Dyslexia, Dyscalculia, Dyspraxia)              

 

Social, Emotional and Mental health 

▪ ADD, ADHD or ODD 

▪ Attachment disorder 

▪ Mental health concerns (anxiety, depression, self-harm, substance misuse or eating 

disorders) 

 

             Physical or Sensory needs 

▪ VI- Visual impairment 

▪ HI- Hearing impairment 
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Appendix 3: High Quality Teaching – the first steps 

This differentiation toolkit is designed to support and provide all teachers with the knowledge 

and skills to adapt their teaching to respond to the strengths and needs of pupils with SEND, to 

deliver HQT (High Quality Teaching).  

• High-Quality Teaching, differentiated for individual pupils, is the first step in responding to pupils 

who have or may have SEND. Additional intervention and support cannot compensate for a lack of 

good quality teaching. SEND Code of Practice 2015 

• Teachers are responsible and accountable for the progress and development of the pupils in their 

class, including where pupils access support from teaching assistants or specialist staff. SEND Code 

of Practice 2015 

Adapting: the task 

Planning 

• Stimulus for writing needs to motivate the students to want to read/write 

• Make connections with their own experiences/interests/knowledge. 

• Can you make use of an alternative method of recording to enable the student to demonstrate 

their understanding? 

• Does it need to be broken down into smaller, mini-tasks to be achievable? 

• Will they require extra time – thinking and ‘doing’? 

• Wil they require modified reading material? 

• Provide visual prompts to support text. 

• Identify new vocabulary and explicitly introduce in context. 

• Support for organisation of writing e.g. writing frames/scaffolding 

Preparation 

• Prepare the language (oral rehearsal for writing): they need to speak it before they can write it. 

• Prepare the context (pre-teach) – role play/drama, pictures, known story/characters, experience 

it before writing about it, ‘Magpie’ ideas, partner work. 

• Prepare for writing (modelling) – show and share how to use the writing frame, vocab list, photos 

to jog memory, video. 
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Adapting: Peer Support 

• Seating plan to support the principle of ‘Learning Buddy’/ 

Talk Partners 

• Partnership working within interventions 

• Peer marking/editing/feedback 

• Support for use of resources, e.g. phoneme charts/ 

word banks/knowledge organisers 

 

Classroom Audit 

Literacy   (across the curriculum) 

➢ Phonics chart  

➢ (Speed Sounds) 

➢ HFW chart 

➢ Key Vocabulary 

➢ Topic glossaries 

➢ Word Banks 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teach and 

Reward 

good 

partnership 

working 

Maths 

1. Counting equipment 

2. Number lines, number grids 

3. Prompts/reminders/models 

➢ C

o

u

n

t

i

n

g

 

e

q

u

i

p

m

e

n

t 

➢ N

u

m

 

Other 

 

• Prompts/reminders/models 

• Task cards/boards prominently 

dipslayed 

• Talking worksheets/prompts 

• Working Walls to support 

processes 

• Space to work without distraction 

• Visual Timetable 

• Signs and Symbols 

• Use Analogue clocks for prompts 

• Colour coding to aid organisation 

• Flow charts/concept maps 

• Thesaurus (rather than dictionary) 

• Highlighter Pens 

• Try whiteboards or  Assistive 

Technology as appropriate 

• Choice of handwriting tools 

• Visual Stress (bold etc.) Print on 

Buff paper, ensure background to 

IWB slides is not white 

Effective additional adult support is: 

• Questioning to prompt/promote independent thinking (rather than immediately 

giving the answer/direct support) 

• Discreet support: consider position in class 

• Beware of over-organising equipment 

• Beware of blocking student from peers/teacher 

• Avoid copy-writing/over-use of scribing 

• Reinforce/work with student’s strengths/Modelling 

• Reward independence (V.I.P.) 
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Appendix 4: Layers of Provision 
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16.  Appendix 5: Pathway for referral for assessment of SEND 


